MISD Thematic Units to Teach Michigan’s ELA GLCEs—Unit 8.3 Appendix Revised

Disposition:  Reflective Inquiry—Theme:  No man is an island.
1A.       
Disposition, Theme, and Essential Questions [Lesson 1]
1B.
Highlighted Reading [Lesson 1]
1C1-2.       “No Redwood is An Island” [Lesson 1] 
1D1-6.
“No Redwood is An Island” Close and Critical Reading and Think Aloud Procedure [Lesson 1] 
1E1-2
Genre:  Informational Text and Student Bookmark [Lesson 1]
1F1.
Ocean Interconnections: The Sea Community Close and Critical Reading student form [Lesson 1] 
2A.
Genre:  Realistic Fiction [Lesson 2]
2B-C.
Genre:  Adventure Story and Student Bookmark [Lesson 2]
2D.
Elements of Story [Lesson 2]
2E1.
Vocabulary in Context Strategy [Lesson 2] 
2E2-9.
Vocabulary and Literature Terms/Expanding Vocabulary [Lesson 2]
2F1-2.       
Reader’s Theater: Chapter 1, pp.10-13 [Lesson 2]
2G.
Ink Share [Lesson 2]
3A.
Gretchen Bernabei’s 11-minute Essay [Lesson 3] 
3B.            Anger Picture and Poem [Lesson 3]
3C1-2.       Word Chain Procedures and Chart [Lesson 3]
4A1-2.
Reader’s Theater: Chapter 4, pp.38-40 [Lesson 4]
4B1-3.
Character Maps [Lesson 4]
4C1-4.
Socratic Circle Information, Argument Stratagem Prompts, and Feedback form [Lesson 4]
4D1-4.
Circle Justice [Lesson 4]
5A1-6.
Grammar Research and Inquiry Grammar Lesson Plan and dashes, infinitives, gerunds, participial phrases 
5B1-2.
Reader’s Theater: Chapter 6, pp.38-40 [Lesson 5]
5C.
Quick Write Directions [Lesson 5, 11]
6A.           
Author’s Craft: Similes [Lesson 6]
6B.           
Tear and Share [Lesson 6]
7A1-2.       Lessons from the Animals [Lesson 7]
7B1-4.       Close and Critical Reading—Chapter 9 [Lesson 7]
7C.
Strategies That Work [Lessons 7, 13, 16]
7D1-4.      
Focus Question #1, Directions, Rubric, and Think Aloud Strategy [Lesson 7]
8A.            
Focus Question #2 [Lesson 8]
9A1-2.       Reader’s Theater: Chapter 13 [Lesson 9]
10A1-5.    
Reader’s Theater: Chapters 14 [Lesson 10]
10B1-2.      IPOD organizer [Lesson 10]
10C.        
ACT Prompt [Lesson 10]
10D1-2.     Rubric for ACT prompt [Lesson 10]
11A1-2.     Wilderness Activity [Lesson 11]
11B          
Focus Question #3 [Lesson 11]
12A1-6.     Grammar and Rhetoric [Lesson 12] 

13A.
Processing Activity [Lesson 13]   

14A1-2.
Story Theater [Lesson 14]
14B          
Focus Question #4 [Lesson 14]
15A         
Author’s Craft: Vivid Verbs [Lesson 15]
15B          
Focus Question #5 [Lesson 15]
16A         
Procedure for Diad Reading [Lesson 16]
16B1-4.     Close and Critical Reading—Chapter 26 [Lesson 16]
16C.          
Focus Question #6 [Lesson 16]
17A          
Focus Question #7 [Lesson 17]
17B1-5.     Grammar and Rhetoric [Lesson 17]
18A1-2.    
Scientist: Four golden lessons [Lesson 18]
       18B.           Resource List [Lesson 18]
       18C.           Project Checklist [Lesson 18]
       18D.           Digital Storytelling Rubric [Lesson 18] 

       18E.            Storyboard  [Lesson 18]
       18F1-4.      Final Planning Sheet [Lesson 18]
       18G.           Sample Quotes [Lesson 18]

Disposition, Theme and Essential and Unit Focus Questions

Grade 8 Disposition:  Reflective Inquiry

Theme:  No man is an island.
Grade 8 Essential Questions
· How do I learn to learn?

· How do I discover new knowledge?

· How do I pursue a problem to the solution?

· How do I apply my learning?

· How do I see all situations in a bigger context?
· How do I respond to new situations or individuals different than myself?
Unit 8.3 Focus Questions

· Why do I need other people to be successful?
· How do my actions impact others?
· What is my role in society and in the environment?
· How do I become open to new ideas?
Appendix #1A
Highlighted Reading for Middle and High School

 by Elaine Weber 
Purpose:


Engage students in print


Develop fluent scanning


Highlight most important information


Prepare text for substantive conversation

Materials:


A copy of the text


A highlighter pen

Planning:

1. Select an article or piece of text that is accessible to all the students.

2. Identify the vocabulary that needs to be taught in advance.

3. Determine a context for the information that could frame it for the students’ prior knowledge.

4. Consider what kind of discussion you want to come out of the reading of the text.

5. Select the appropriate information to be highlighted based on the goal for the discussion.

6. Map out the text paragraph by paragraph with prompts to highlight the information.

Procedure:

· Build the context for the reading by activating prior knowledge.  

· When you come to the vocabulary words in the highlighting process, give definition, have students say the word 5 times and continue highlighting process. 

· As you read the prompts or questions you prepared for each paragraph, have the students scan through the text, highlighting the answers. (Like finding Waldo)

· Have students go back to the text with partners to determine the meaning from context or from their prior knowledge. Have students share their results. Use the definitions for your reference as students share their results.

Summary Activities:

· Three-sentence pyramid summary

· Determine Importance: (1) Circle the most important word or phrase in the text.


(2) Underline the most important things written about this word or phrase, and 
(3) Write a summary statement. Write two to three supporting sentences.

· One-syllable-word summary:  Working in a group of three or four students develop a summary of the article using only one-syllable words.
Appendix #1B
MISD Literature Unit 8.3—Reflective Inquiry—Linking Text

THEME:  No man is an island.
No Redwood Is an Island

by Kate Chandler, Associate Professor of English
“So many days, spent outside the town, trying to hear what was in the wind...”—Thoreau

Turning to the natural world for thrills or solace or joy or relaxation is typical. We are drawn outdoors for activities and amusements of many kinds. Do we, however, turn to nature for models of social organization and behavior? I have learned of one we ought to consider.
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Each tranquilly majestic tree appears sufficient unto itself, but these redwoods actually draw strength from each other.

Photo by Eric Heisler ’00
Trapped on the phone one recent day, I occupied myself by studying our woods. I examined the forest

to the left of the path, then to the right. That was when I saw them: five precipitously leaning pine trees. 
Five trees falling right next to each other. As dense as this young forest is, I thought that neighboring trees would help all to remain upright, if not by joining root systems then by holding each other up since their trunks are barely a foot apart. Shoeless, I charged out the front door, portable phone in hand, and inspected from the porch edge. It appeared as if one more vigorous spring rain, and the trees would topple. A neighboring loblolly pine was already down with its root ball perpendicular to the ground. 
How had I not seen these before? I regularly tramp through our woods searching for the young shade-loving oaks and hollies that have been sprouting beneath the towering pines. I also look

for leaning trees but, somehow, had not noticed these. They had to have loosened suddenly, probably in a late winter downpour, and they appeared certain to join their horizontal neighbor.                                         Appendix #1C1
Examining the downed loblolly, I was astonished by the disproportionate smallness of the root ball. The tree had been young but tall. I stepped its length: over 20 feet, as high as many two-story houses. In comparison, the clump of roots looked diminutive, only 14 inches in diameter. Except for a miniscule taproot, ten and a half inches long (less than a ruler!), the roots extended only seven inches. The entire underground mass looked about the size of a common throw pillow. 

Since I knew from my tree books that shallow root systems often spread out to a distance that matches the tree’s height, the miniscule diameter of these pine roots was startling. Such a small clump of roots hardly looked able to anchor a bush, much less a tree. 

Now that I saw how undersized the roots were, I wondered why all of our pine trees hadn’t toppled. Then I thought back to Hurricane Isabel when both Route 5 in Maryland and 301 in Virginia had been shut down because of downed trees, mostly pines. On 301, collapsed pines blocking the road were so numerous they looked like pick-up sticks tossed in a heap.

As I dialed the telephone number of our local tree man to come and assess these dangerously leaning pines, I thought back to last August when my husband and I had visited the Pacifi c coast. What a contrast. 
One foggy afternoon in northern California, as I strolled through the Lady Bird Johnson redwood grove, a man quietly came up alongside me and said, “I feel as if I am in a cathedral.” I did not even drop my gaze from the treetops as I returned, “So do I.” When I fi nally turned to greet him through the mist, I saw a man in a suit. He explained that he was reluctant to continue his drive to a meeting in San Francisco; this was the first time he had seen redwoods. I noticed that we both spoke in a hush and moved at the pace of a slow procession. Neither of us wanted to break the spell.

My business-suited companion also observed how few downed trees there were. There could have been any number of human reasons for that: harvesting dead trees by local hippies or general park service maintenance of the forest floor, but I had read in the trail guide that current policies recommended minimal intervention in order to let the forest evolve naturally.
In the brochure, I had read something else that intrigued me, and now, dialing the tree man in Maryland, I remembered it. The trail guide had explained how itis that Pacific storms do not knock over redwood trees. To live and remain upright, redwoods work together. 

Then I recalled a Sunday talk I had heard explaining in more detail how redwoods’ roots literally reach out to others. The talk was later published and so impressed me that I had placed a copy in my “think about this” file. I located it. The piece was by Richard Winkel.

“The gigantic redwoods dwarf their other softwood and hardwood neighbors,” Winkel observed, “thus becoming ‘the Mount Everest of all living things,’ reigning over associated trees because of their

overwhelming height and majestic beauty. 
“However,” he continued, “there is another feature of these towering giants that is truly remarkable and somewhat unknown to most of us. Even though they grow up to heights of 300 feet and can weigh more than one million pounds, these trees have a very shallow root system. Their roots only go down three to six feet but . . .”—and this is what differentiates them from our Maryland loblollies—redwood roots “can spread out several hundred feet.”

Winkel added that redwood roots not only spread a great distance, they also intertwine with those of other trees. “This intertwining of roots creates a webbing effect,” he wrote. “Most engineers would tell

you this shallow root system still would be impossible to keep the redwoods intact and protected against strong winds and floods.” 
What the article concludes, however, points to a principle relevant to all of us, and one we may want to consider as we reflect in these Gazette pages about “community.” Winkel observed that “the inter-

connecting root systems are the secret of their strength and teach us a great lesson. . . these  

magnificent giants simply could not make it alone.”

That lesson has me thinking about us at St. Mary’s College.
Are we loblollies? Or, are we redwoods?
http://www.smcm.edu/rivergazette/_assets/PDF/may07/may07/naturenotes.pdf 
Appendix #1C2
What is Close and Critical Reading?

Close and critical reading is the ability to comprehend information, analyze how it is presented, determine the purpose and perspective of the author, establish what it means, and apply it to your  life.  









Dr. Elaine Weber

The following four questions are used to move students from comprehending the information to the final application to their own lives. These four steps or modes of analysis are reflected in four types of reading and discussion: 

· What a text says    – restatement 

· What a text does    – description 

· What a text means – interpretation

· What does the text mean to me (So what?) – application 

You can distinguish each mode of analysis by the subject matter of the discussion:

· What a text says – restatement – talks about the same topic as the original        (summary or restatement)
· What a text does – description – discusses aspects of the discussion itself   (choices of content, language, and structure)
· What a text means – interpretation — analyzes the text and asserts a meaning for the text as a whole                                                                                                                      (putting the message in a larger context and determine theme)
· So what does it mean to me – application of the text to my life                                    (finding the relevance of the bigger meaning/theme to my life) 

The Tools of Critical Reading: analysis and inference. 

1. What to look for (analysis) - involves recognizing those aspects of a discussion that control the meaning

2. How to think about what you find (inference) - involves the processes of inference, the interpretation of data from within the text.
Appendix #1D1

8.3 Close and Critical Reading—“No Redwood is an Island” —Student
Disposition: Reflective Inquiry— Theme:  No man is an island 

1.  What is the article about?  (Summarize “No Redwood is an Island” at the literal level)

2.  How does it say it?  In other words, how does the author develop the article convey his/her purpose?  What are the genre, format, organization, story elements: characters, setting, problem, solution, and suspense?

3.  What is the message/theme/concept that the author is trying to get across in the article/text?  

4.  So what?  (Connect the theme to your life or the life of others.)

Appendix #1D2
8.3 Close and Critical Reading—“No Redwood is an Island” —Teacher

Disposition: Reflective Inquiry— Theme:  Who you are depends on your perspective.
1.  What is the article about?  (Summarize the article at the literal level)  While talking on the phone a woman notices five pine trees dangerously leaning.  She is surprised that the other trees do not help them remain upright since their trunks are close together.  She thinks that a strong spring rain will bring the trees down; in fact, one nearby loblolly pine has fallen and its roots are visible. The author is disappointed in the smallness of the root ball in contrast to the length of the fallen loblolly and is surprised all the pines tress haven’t fallen. She calls the tree man to determine the danger of the trees falling.  She reflects back to last August when she and her husband visited the Pacific coast in California and viewed the redwoods.  She remembers the forest of redwoods have been allowed to “evolve naturally.”  In addition, she remembers redwoods remain standing by working together.  She pulls out an article by Richard Winkel that discusses this phenomenon.  The redwoods, according to the article, have a root system that only goes “down three to six feet”; however, redwood roots “spread out several hundred feet.”    Consequently, the redwood roots interweave with one another and create a web-like effect.  Winkel’s article concludes that the redwood system keeps them intact and protected.  The redwood giants could not make it alone, and this is a principle that is relevant to humans as well.

2.  How does it say it?  In other words, how does the author develop the article convey his/her purpose?  What are the genre, format, organization, etc.? The genre is internet article written in the first person.  The author introduces the message of her article by embedding a question within her thinking: “I thought that neighboring trees would help all to remain upright, if not by joining root systems then by holding each other up since their trunks are barely a foot apart.” She pulls the reader in with a catchy title, “No Redwood Is an Island.”  The title is a literary allusion and catchy play on John Donne’s line, “No man is an island.”  In addition, the author incorporates quotations from other literary giants, as shown in this line from Thoreau: “So many days, spent outside the town, trying to hear what was in the wind….”  Note the literary quotations are in italics.  The author also uses a photograph to create, in the mind of the reader, the immense size of redwoods.  The man in the photograph emphasizes the size of the redwoods.  The author then uses a snapshot:  she describes a moment to pull the reader into her story: “Trapped on the phone one recent day, I occupied myself by studying our woods.  I examined the forest to the left of the path, then to the right.  That was when I saw them: five precipitously leaning pine trees.”  Her words create/paint a visual image for the reader.  The author uses numbers to convey size, but provides common examples to translate the number to common knowledge and enable the reader to imagine the size: “I stepped its length: over 20 feet, as high as many two-story houses.”  The tone and mood of the article are reflective.  The author’s word choice is varied and specific— “miniscule,” “diminutive,” and “smallness.”  The author uses literary devices, such as similes:  “On 301, collapsed pines blocking the road were so numerous they looked like pick-up sticks tossed in a heap.”  The author writes about a recent trip to California, using the organizational structure of compare and contrast.  In fact, she uses the sentence, “What a contrast.”  She creates/evokes a mood of sacredness with her description of the “Lady Bird Johnson redwood grove.”  Note her word choice of “cathedral,” “hush,” and “slow procession.”  She also uses direct quotations of dialogue in this passage.  The author proceeds to use quotations from Richard Winkel’s article:  “The gigantic redwoods dwarf their other softwood and hardwood neighbors.” The author provides a distinction between redwoods and loblollies in the fifth paragraph from the bottom, “…and that is what differentiates them from our Maryland loblollies—redwood roots ‘can spread out several hundred 
feet.’”  The author then ends with a lesson directly quoted from Winkel: “The interconnecting root systems are the secret of their strength and teach us a great lesson…these magnificent giants simply could not make it alone.”  The author ends with a question for the reader to reflect upon:  “Are we loblollies?  Or, are we redwoods?” 
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3.  What is the message/theme/concept that the author is trying to get across in the article/text? We are stronger together than apart.
4.  So what?  (Connect the theme to your life or the life of others.) Answers will vary but may resemble the following:
I am reminded of the Jerry Lewis Telethon.  Jerry Lewis has spent the last forty-four years raising money for muscular dystrophy.  I do not know what happened to Jerry Lewis that made this a mission in his life.  I do know that he realized from the start that muscular dystrophy could not be eradicated by one person.  No, he realized that it would take a community to come up with a cure for this horrific disease.  So, once a year on Labor Day he reaches out to Americans across the country.  Jerry’s roots are deep.  Firemen, celebrities, store clerks, and children unite on Labor Day to support those children who cannot stand by themselves.  I think I can answer the author of this article. We are redwoods!   

Appendix #1D4

MISD ELA Unit Assessment: Close and Critical Reading Rubric (R.CS.07.01, W.PR.07.01-05)

	Questions
	3 (meets assignment)
	2 (partially meets)
	1 (minimally meets)
	Score

	What does the text say?  (Briefly summarize the story.)
R.CM.07.02
	Answer is accurate, significant, and relevant with many details and examples.
Details support point.

Word choice and conventions support meaning.
	Answer is accurate, significant, and relevant but has few details to support or explain the answer.
Attempts at organization are partially successful.

Word choice and errors in conventions do not distract from meaning.
	Answer is inaccurate or a misinterpretation with little or no relevance to text or question.  
Ideas and content are not developed with details or appear random.

Word choice and errors in conventions may distract from meaning.
	__/3



	How does it say it? In other words, how does the author develop the text to convey his/her purpose?  (What are the genre, format, organization, features, etc.?)R.NT.07.02, R.NT.07.04,  R.IT.07.01, R.IT.07.02, R.IT.07.03
	Answer is relevant with many details and examples.
Details support point.

Word choice and conventions support meaning.


	Answer is relevant but has few details to support or explain the answer.
Attempts at organization are partially successful.

Word choice and errors in conventions do not distract from meaning.
	Answer contains misinterpretation and has little or no relevance to text, question, or genre.  
Ideas and content are developed with few or no details.

Word choice and errors in conventions may distract from meaning.
	__/3



	What does the text mean?  (What theme/concept is the author trying to get across?) R.NT.07.04, R.IT.07.01, R.CM.07.03
	Answer is relevant with many details and examples.
Details support point.

Word choice and conventions support meaning.
	Answer is relevant but has few details to support or explain the answer.
Attempts at organization are partially successful.

Word choice and errors in conventions do not distract from meaning.
	Answer contains misinterpretation and little or no relevance to text or question or is a retelling or summary.  
Ideas are not developed with details.

Word choice and errors in conventions may distract from meaning.
	__/3



	So what?  (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?) 
R.CM.07.01, R.CM.07.03


	Answer is relevant and/or insightful with many details and examples.
Details support point.

Word choice and conventions support meaning.


	Answer is relevant but has few details to support or explain the answer.
Attempts at organization are partially successful.

Word choice and errors in conventions do not distract from meaning.
	Answer contains misinterpretation and has little or no relevance to text or question. Answer appears random or inappropriate. 
Ideas and content are not developed with details.

Word choice and errors in conventions may distract from  meaning.                                              [image: image1.png]



	__/3
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   Adapted from MISD Thematic Literature Units, 2007                                                                             Appendix #1D5

Think Aloud Procedure

Making Thinking Public

The Literacy Dictionary (Harris and Hodges, 1995, IRA) defines a think aloud as “1. oral verbalization, 2. in literacy instruction - a metacognitive technique or strategy in which the teacher verbalizes aloud while reading a selection orally, thus modeling the process of comprehension (Davey, 1983).”

Put another way, a think aloud is making thinking public.  A teacher models what an expert would be thinking as s/he were reading, visualizing, listening; or preparing to write, speak or visually represent.  The goal of thinking aloud is to graphically show students what they might do to understand what they are reading, viewing or listening to, as well as, plan for writing or speaking.

Following is an example of a think aloud for figuring out the meaning of an unfamiliar word in context:

“It’s important while we read to be able to figure out the meaning of an unfamiliar word.  When I come to a word I don’t know the meaning of, I read the words and sentences around that word to try to figure out what the word might mean.

The other day I was reading this great mystery, The Westing Game by Ellen Raskin.  I read the following paragraph with lots of challenging words:

‘Sam Westing was not murdered, but one of his heirs was guilty – guilty of some offense against a relentless man.  And that heir was in danger.  From his grave Westing would stalk his enemy and through his heirs he would wreak his revenge.’

It was a paragraph about Sam Westing who had just died and left a challenge behind to find his killer(s).  I knew most of the words.  I knew ‘relentless’ meant that Sam Westing never gave up until he got what he wanted.  I knew that ‘stalk his enemy’ meant that even after death, Sam Westing would somehow go after and find his enemy.  But I wasn’t sure what ‘wreak his revenge’ meant.  I knew that revenge meant Sam Westing would get even with his enemy, so I figured that “wreak” must be a stronger way to say, ‘get his revenge.’

I’ve heard the word ‘wreak’ before, and now I’ll keep it in my mind and may be able to use it in writing sometime.  I will know it when I see it in print”.

Appendix #1D6
Genre: Informational Text
Informational text gives factual information on a specific topic or event.

Definition:
· Informational text is “..designed primarily to explain, argue or describe rather than to entertain.” (from Harris, et al. The Literacy Dictionary, IRA, 1995)

· “The main function of expository text is to present the reader information about theories, predictions, persons, facts, dates, specifications, generalizations, limitations, and conclusions.” (Michael F. Graves and Wayne H. Slater. “Research on Expository Text: Implications for Teachers” in Children’s Comprehension of Text, K. Denise Muth, editor, IRA, 1989.)

Purpose:
· To acquire information

· To satisfy curiosity

· To understand our world more fully

· To understand new concepts and expand vocabulary

· To make connections to our lives and learning

· To write good nonfiction

· To have fun

(from Stephanie Harvey. Nonfiction Matters, Stenhouse, 1998)

Form and Features:

Informational text uses a number of forms of organization including:

· Sequence of events

· Description by categories

· Process description

· Comparison/contrast

· Problem and solution

· Cause and effect

Informational text…

· gives information,

· gives necessary explanations to understand the information,

· shows what is and is not important, and

· often uses narrative(story) elements to make it interesting.

(from Barbara Reed and Elaine Weber. Expository Text: What Is A Teacher To Do? ABC Publishing, 1990.)

Informational text may have some or all of the following features:

· Table of contents and Index

· Photographs and realistic, accurate illustrations

· Captions to describe photographs, illustrations, etc.

· Maps and diagrams

· Glossary (words with definitions)

· Footnotes

· Bibliographies
Appendix #1E1

	Informational Text Bookmark
	
	Informational Text Bookmark
	
	Informational Text Bookmark

	Gives facts or information on a specific topic or event
	
	Gives facts or information on a specific topic or event
	
	Gives facts or information on a specific topic or event

	Name:                         


	
	Name:                         


	
	Name:                         



	
	
	
	
	

	Title:
	
	Title:
	
	Title:

	
	
	
	
	

	List the page number and a brief reminder of the genre characteristics you find as you read.
	
	List the page number and a brief reminder of the genre characteristics you find as you read.
	
	List the page number and a brief reminder of the genre characteristics you find as you read.

	Gives information/facts
	
	Gives information/facts
	
	Gives information/facts

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	
	
	
	
	

	Organized by sequence, problem/solution, cause/effect, compare/contrast, position/support, etc.
	
	Organized by sequence, problem/solution, cause/effect, compare/contrast, position/support, etc.
	
	Organized by sequence, problem/solution, cause/effect, compare/contrast, position/support, etc.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	Features include: index/contents, photographs/captions, maps/diagrams, glossary, bibliography, etc.
	
	Features include: index/contents, photographs/captions, maps/diagrams, glossary, bibliography, etc.
	
	Features include: index/contents, photographs/captions, maps/diagrams, glossary, bibliography, etc.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	p.
	
	p.
	
	p.

	
	
	
	
	

	Copyright 2005, MacombISD  All Rights Reserved.
	
	Copyright 2005, MacombISD  All Rights Reserved.
	
	Copyright 2005, MacombISD  All Rights Reserved.
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8.3 Close and Critical Reading—“Ocean Interconnections: The Sea Community”—Student

Disposition: Reflective Inquiry— Theme:  No man is an island. 

1.  What is the article about?  (Summarize “Ocean Interconnections: The Sea Community” at the literal level)

2.  How does it say it?  In other words, how does the author develop the article convey his/her purpose?  What are the genre, format, organization, story elements: characters, setting, problem, solution, and suspense?

3.  What is the message/theme/concept that the author is trying to get across in the article/text?  

4.  So what?  (Connect the theme to your life or the life of others.)

Appendix #1F1
Genre: Realistic Fiction

Realistic fiction is not a true story but it has to be believable or to seem possible. 

Realistic Fiction

Definition:
· A story that attempts to portray characters and events as they actually are (from Harris, et al. The Literacy Dictionary, IRA, 1995)

· Realistic fiction includes “…stories that could happen in the real world, in a time and setting that is possible, with characters that are true to life.” (Kathleen Buss and Lee Karnowski. Reading and Writing Literary Genres, IRA, 2000)

Purpose:
· To entertain

· To involve the reader in the lives of people who seem to be real and are in real life situations

Form and Features:
· The beginning introduces characters in a setting, conflict, problem or goal.

· The middle of realistic fiction develops the plot including the story’s events, the characters reactions to these events, and the roadblocks the characters encounter.  

· Realistic fiction ends with a resolution to the conflict or problem or a conclusion.

· Conflict, the tension that exists between the forces in the character’s life, is important in adventure stories and can be in four forms:

              -  Person – against – self

              -  Person – against – person

              -  Person – against – nature

              -  Person – against – society

· Plot: The main character’s problem makes up the plot and is the source of the conflict.

· Characters in realistic fiction are fictional, but they behave in realistic ways.

· The story takes place in the present time in a recognizable place.

· Places, events and characters are often vividly described.

· The character’s words or dialogue show their personalities.

Appendix #2A
Genre:  Adventure Story

Adventure stories like other narratives have the same elements: characters in settings with problems, attempts to solve problems or events, resolution and lessons or themes. Adventure story is a form of realistic fiction and has many of the same features. Adventure stories can be based on historical fact and therefore, also fall into the category of historical fiction. 

Definition:
· A narrative that features the unknown, uncharted, or unexpected, with elements of danger, excitement and risk (Harris, et al. The Literacy Dictionary, IRA, 1995)

Purpose:
· To entertain

· To involve the reader in the exciting adventures of fictional characters

Form and Features:
· Opens with the background information needed to understand the story and introduces characters in a setting, conflict, problem or goal.

· The middle of an adventure story (realistic fiction) develops the plot including the story’s events, the characters reactions to these events, and the roadblocks the characters encounter.  The plot builds to a climax (the point at which the conflict reaches its greatest height and the crisis or turning point occurs).

· The adventure story ends with a resolution to the conflict or problem or a conclusion.

· Plot:  the sequence of events usually set in motion by a problem that begins the action or causes the conflict (from Cornett, C. Integrating Literature and the Arts Through the Curriculum, Simon and Schuster, 1999.)

· Conflict, the tension that exists between the forces in the character’s life, is important in adventure stories and can be in four forms:

              -  Person – against – self

              -  Person – against – person

              -  Person – against – nature

              -  Person – against – society

· Adventure stories are realistic fiction; so, the characters must seem like real people, the actions of the characters must seem real and the setting must also be realistic.

· Adventure stories can also have features of historical fiction:

               -  setting is a specific time and place in history,

               -  real events are mixed with fictional events, and

               -  historical characters are mixed with fictional characters.

· Sensory details are used for impact.

· Description and dialogue are often used as elements and features of an adventure story.               Appendix #2B       
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Appendix #2C
Story Elements

The elements of drama include: 

· Exposition creates the tone, introduces the setting and some of the characters and gives background.
· Rising Action or Complication sets the action in motion. 

· Action continues through stages of Conflict 

· Person – against – self

· Person – against – person

· Person – against – nature

· Person – against – society

· to the Climax or highest point of interest at which the reader makes his/her greatest emotional response.

· Falling Action stresses the activity of the forces opposing the hero as the action moves 

· to the Denouement or resolution or final unraveling of the plot.

· Theme is the universal theme or lesson learned
Appendix #2D
Vocabulary-in-Context Strategy

Learning vocabulary in context is much more powerful and effective.  Students understand the words better, will remember them, and will more often recognize the word and its meaning when next encountered.  This is a simple vocabulary strategy that only involves dictionary work as a last resort.

Procedures:

· Assign or let students chose partners.

· Display the vocabulary words with page numbers.

· Tell students in partners to:

1. find each listed word,

2. read the sentences (context) around the word, then try to figure out what the word means,

3. check their definitions with the dictionary (if necessary), and

4. jot down their “working definition” in their own words, and

5. also write down why this word is important to the selection.
Encourage students to begin to keep a personal dictionary of new words that they might use in conversation and in writing.

Appendix #2E1
Vocabulary and Literature Terms
	VOCABULARY 
	LITERARY TECHNIQUES

	Chapters 1-2
defiantly - rebelliously: in a rebellious manner
skiff - any of various small boats ; especially : a flat-bottomed rowboat
banishment - to drive out or remove from a home or place of usual resort or continuance
feigned - not genuine or real
remote - separated by an interval or space greater than usual
ratted – turned informer; squealed; tattled
cowering - shrinking away or crouching, especially for shelter from something that menaces, domineers, or dismays
buyout - : a financial incentive offered to an employee in exchange for an early retirement or voluntary resignation
moseyed-  moved  in a leisurely or aimless manner
boasted – spoke of or asserted with excessive pride
smirked- smiled in an affected or smug manner
at. ‘oow – Special blanket that is inherited, belonging to chief or linking to ancestors.
ignited – subjected to fire or intense heat; set afire
mustered - caused to gather; called forth
smoldering - burning sluggishly, without flame, and often with much smoke
inferno - an intense fire
mimicked- imitated closely
ricocheted -  bounced or skipped with or as if with a glancing rebound
engulfed - flowed over and enclosed
manic - affected with, relating to, characterized by, or resulting from mania
frigid - lacking warmth or ardor

	Chapters 1-10
Flashback -  is a scene within a story that interrupts the sequence of events to relate events that occurred in the past. You may have students discuss movies they have seen that have had flashbacks.

Similes - a form of imagery which two unlike things are compared using the words “like” or “as.”

Imagery – Language that emphasizes sense impressions to help the reader see, hear, feel, smell, and taste things described in the work


	Chapters 3-6
squirmed – twisted about like a worm
glared - stared angrily or fiercely
darted - thrusted or moved with sudden speed
flailed – moved, swung, or beat like a flail
grimacing – displaying a facial expression usually of disgust, disapproval, or pain
defied-  resisted (a powerful person, authority, etc.) openly and boldly 
revenge – act of inflicting punishment in return for injury or insult
taunted - provoked or derided with mockery, contempt, or criticism
unflinching - not flinching or shrinking
 vision quest - a solitary vigil by an adolescent American Indian boy to seek spiritual power and learn through a vision the identity of his usually animal or bird guardian spirit
 manipulating – controlling or playing upon by artful, unfair, or insidious means especially to one's own advantage
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	Chapters 24-26

Vivid Verb - a verb that is really descriptive. A vivid verb would be so descriptive that when it is used in a story that the reader can actually visualize it in his/her mind. 


	Chapters  7 -10
roiled -  stirred up; displeased or disturbed
bluffing – deceiving or misleading
lunged- made a sudden forward rush or reach
incessant - continuing or following without interruption
shied - started suddenly aside through fright or alarm
gluttonous - excess in eating or drinking; greedy or excessively indulgent
brazenly - marked by contemptuous boldness
pried - looked closely or inquisitively; made a nosy or presumptuous inquiry
wracked – destroyed or ruined
whimpered - made a low whining plaintive or broken sound
convulsed – shook or agitated violently
masked - disguised or concealed as if by a mask; having its true character concealed with the intent of misleading
stuporous - greatly dulled; having a completely suspended sense or sensibility
relentlessly – done in a  manner showing or promising no abatement of severity, intensity, strength, or pace
detonated - set off in a burst of activity
squandered - spent extravagantly or foolishly
grueling - trying or taxing to the point of exhaustion
clamped - held tightly

	

	Chapters 11-13
quarry - hunted animal; prey
sauntered- walked about in an idle or leisurely manner
ambled- see sauntered
silhouetted- caused to be seen as an outline that appears dark against a light background
haggard- appearing worn and exhausted; gaunt; wild in appearance
revved – increased the speed of, as with a motor
delirium - an acute mental disturbance characterized by confused thinking and disrupted attention usually accompanied by disordered speech and hallucinations

	

	Chapter 14-17

hobbled - caused to limp : made  lame
trauma - an injury (as a wound) to living tissue caused by an extrinsic agent
baggage - intangible things (as feelings, circumstances, or beliefs) that get in the way
consequence - something that logically or naturally follows from an action or condition
irked - made weary, irritated, or bored
vaulted – jumped or leaped, especially with the use of the hands or a pole
churned - stirred or agitated violently
wry -  cleverly and often ironically or grimly humorous
celebration – observation of a notable occasion with festivities
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Ideas for Expanding Vocabulary for Spirit Bear
Prediction chart (Appendix #2E5)

1. Whole group—Students write down the new words in the first column and make educated guesses; all guesses are recorded (in pencil).  

2. Then, as students read/listen to the chapters, they formulate clearer definitions from seeing the words in context.

3. Finally, either you give them the definition, or someone is assigned to look up the word to make certain the definition is correct.

This chart is adapted from teacher and author Kelly Gallagher and is found in his book Deeper Reading.

Vocabulary book or poster

Have students find or create pictures that represent what each word means to them. Supplies needed: computer generated clipart, assorted magazines to be cut up, crayons, markers, paper, scissors, glue, or tape. 

Wordle

Each student chooses/is assigned one or two words to research.  Using online dictionaries like www.dictionary.com or regular dictionaries, have students find as many synonyms as they can.  Then students can go to www.wordle.com and type in the words, and it will create a poster for them.  Have them type the vocabulary word in caps, so it stands out.  Wordle allows students to be creative without having to be artists.  These can be printed out and posted for a word wall to assist throughout the novel.

“This website allows users to create word clouds.  Students can enter descriptive words about themselves or a topic, and can choose fonts and background colors to make the image more personal.”

      From The Council Chronicle, November 2008

Vocabulary Poster (Appendix #2E6)

Each student chooses/is assigned one or two words from the vocabulary lists.  Students research these words to create a vocabulary poster for each word that includes the definition, synonyms, antonyms, and the word used in the sentence.  Including an illustration related to the word is a bonus.  Again, posting these as a word wall will be helpful throughout the novel.

      adapted from Frayer Model
Appendix #2E4

Predicting Meaning in _________________________

DIRECTIONS:  As a class, let’s work together to predict the meaning of each word before reading it.    Then, as you read the word in the novel, tweak or add to your prediction.  Finally, as a class, share looking up the words to finalize your definitions.

	NEW WORD
	Prediction Definition from Context
	 Dictionary Definition

	*EXAMPLE:  mercy
	MY GUESS: Taking pity
	Blessing; compassion  

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	6
	
	

	7
	
	

	8
	
	

	9
	
	

	10
	
	

	11
	
	

	12
	
	

	13
	
	

	14
	
	

	15
	
	


*He took mercy on the old beggar and gave him money.
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	What does the word mean?
                  (In context?  In dictionary? )



	Write a sentence using the word.
(The sentence must offer context clues to the word’s meaning.)



	       Synonyms 

            (what the word is)


	                                                    Antonyms 

                                                      (what the word is not)


Appendix # 2E6
Vocabulary Strategies Appendix

Vocabulary Cubing   Students will select a side of the cube to 1) write the vocabulary word, 2) define it, 3) write something personal that will remind them of the meaning, 4) write a synonym,  5) write an antonym, and 6) illustrate it.  Hang the various vocabulary cubes in a mobile form (see appendix cube pattern).

Contextual Redefinition: 

· Select several key words from a reading selection (especially words that have multiple meanings or might otherwise be unclear to readers). Write these words on the whiteboard or overhead. 

· Have students suggest definitions for these terms before reading the selection. Most likely, students will provide a range of definitions since the words are considered in isolation from any specific context. Some of the proposed definitions will be inexact, hinting at, but not fully defining, the term. 

· Record all definitions suggested on the whiteboard or overhead. 

· Have the students read the text selection, noting the specific sentences in which each of the words appears. 

· Ask students to revisit their previous definitions and see which, if any, reflect the use of these words in the context of the selection. Use dictionaries if student definitions lack enough clarity to match the contextual meaning of the words. 

· Reiterate that words have multiple meanings and uses; the context of a word in a text determines the appropriate meaning.

http://www.justreadnow.com/strategies/context.htm selection determines its meaning. 
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Appendix #2E8
PAVE Map

Sentence from the text:

____________________________________________________________________________


                             Word


Predicted Definition:

___________________________________

___________________________________

___________________________________

___________________________________









     Association or Symbol

One Good Sentence of My Own:

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Verified Dictionary Definition:

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

Another Good Sentence of My Own:

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________
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Reader’s Theater—Touching Spirit Bear—Chapter 1

	Narrator:
	Cole couldn’t figure Garvey out.  He knew the probation officer was super busy, so why did he visit so often? What was his angle? Everybody had an angle—something they wanted. Until Cole could figure out what Garvey wanted, he resented the visits—he didn’t need a friend or a baby-sitter.


	Garvey:

(casually)
	I know you’re in control, Champ, but would you ever consider applying for Circle Justice?

	Cole:
	What’s Circle Justice?

	Garvey:
	It’s a healing form of justice practiced by native cultures for thousands of years.



	Cole:
	I’m no Indian!



	Garvey:

(patiently)
	You don’t have to be Native American or First Nation.  Anybody can love, forgive, and heal.  Nobody has a corner on the market.



	Cole:
	What’s in it for me?



	Garvey:

(shook his head)
	If you kill my can, normally the police fine you and that’s it.  We sill hate each other, I still feel bad about my cat, and you’re angry because you have to pay a fine.  In Circle Justice, you sign a healing contract.  You might agree to help me pick out a new kitten and care for it as part of the sentencing. 



	Cole:
	Why would I want to take care of a dumb cat?



	Garvey:
	Because you’ve caused my cat and me harm.  By doing something for me and for another cat, you help make things right again.



	Cole:
	What if I don’t care about you and your dumb cat?



	Garvey:
	Then do it for yourself.  You’re also a victim.  Something terrible has happened to you to make you want to kill a poor small animal.

	Cole:

(shrugged)
	Feeding a dumb cat beats paying a fine.

	Narrator: 
	Garvey smiled and clapped Cole on the back.

	Garvey:
	You just don’t get it, do you Champ?


	Narrator:
	Cole ducked away from Garvey.  He hated being called Champ.  And he hated being touched.  Nobody ever touched him except to hit him.  That’s how it had been as long as he could remember.



	Garvey:

(explained)
	Circle Justice tries to heal, not punish.  Your lawyer might take you to a zoo to help you appreciate animals more.  The prosecutor might have you watch a veterinarian operate for a day to realize the value of life.  The judge might help you on the weekend to make birdhouses ass repayment to the animal kingdom for something you destroyed.  Even neighbors might help in some way.
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	Cole:
	They actually do this stuff here in Minneapolis?



	Garvey:

(nodded)
	It’s a new trial program.  Other towns and cities are trying it too,



	Cole:
	Why go to so much trouble?



	Garvey:
	To heal.  Justice should heal, not punish.  If you kill my cat, you need to become more sensitive to animals.  You and I need to be friends, and I need to forgive you to get over my anger.  That’s Circle Justice.  Everybody is a part of the healing, including people from the community—anybody who cares.  But healing is much harder than standard punishment.  Healing requires taking responsibility for your actions.



	Cole:

(bit at his lip)
	So would this get me out of going to jail?

	Garvey:
	It isn’t about avoiding jail.  You go to jail angry, you stay angry.  Go with love, that’s how you come back.  This is all about how you do something, not what you do.  Even jail can be positive if you go in with a good heart.  I will say this, however.  Usually the jail sentence, if there is one, is reduced under Circle Justice.



	Narrator:
	That’s all Cole needed to hear.  He knew what game to play. 



	Cole:

(innocently)
	How do I get into this Circle Justice stuff?

	Narrator:
	Garvey placed a hand on Cole’s shoulder



	Garvey: 

(tapped Cole chest)
	I’ll get you an application, but you’re the one who starts the process in your heart.  If you don’t want change, this will never work.



	Narrator:
	Cole forced himself not pull away from Garvey’s hand



	Cole:
	I really do want change,  



	Narrator:
	Using the innocent childish voice that had served him well countless times before.



	Garvey:

(nodded)
	Okay, let’s see if you’re serious.  I’ll help you with the application 

	Narrator: 
	After Garvey left the detention center that day, Cole jabbed his fist into the air.



	Cole:

(exclaimed)
	Yes! The world was made up of suckers and fools, and today Garvey was at the top of the heap.




Appendix #2F2
INK SHARE
Once you have responded to the question, make eye contact with another student.  You should then leave this paper on your desk and switch spots. At this you will read the other student’s thoughts and after respond to or add to his/her thoughts in your own spot.  Do this until you have responded to three students. Put your name in the parentheses.





Describe Cole’s problem and his attitude about life.
Appendix #2G                         
Gretchen Bernabei’s 11-minute Essay

STEP ONE

Develop a starting point prompt.  This could be a statement such as:  Fire and anger express how Cole may be feeling on the island.  Pictures make excellent prompts, suggested idea can be found by using the link. You may use the link for the video clip as well to help with step four. http://files.meetup.com/464209/anger%20poem.jpg  (picture/poem)

http://movies.about.com/gi/dynamic/offsite.htm?site=http://www.sonypictures.com/movies/angermanagement/video/epk/anger_makeyoufeel_high.asx 

STEP TWO

Brainstorm and write for one minute to answer the question “what does this mean?”  The writer will be interpreting the statement or the picture in terms of his own knowledge and experiences.  A response to the picture or question could  be:

Anger can be all consuming like fire. Just like fire anger can leave behind damage that is beyond repair. Both anger and fire can create a loss in people’s lives.

STEP THREE

Brainstorm and write for three minutes answering the question “how do you know that’s true?”  Think of one book or story in print that proves that.  When you have a title in mind, write about how the book/story supports the idea stated in the first paragraph.  An example is:

In Spirit Bear, the reference of “defiant flare” p.24is mentioned as well as “inferno” p.25signifying the combination of fire and anger. “Fire and laughing and manic laughter” pp. 30-31may show that the anger is getting the best of Cole.
STEP FOUR

Brainstorm and write for three minutes about a movie that also proves the idea.  Use the name of the movie as you write about it.  An example is:

A movie parallel would be “Anger Management,” where the gentleman in the group describes how he blacked out from his anger but then admits that anger may not be the best course of action. 

STEP FIVE

Brainstorm and write for three minutes about how the idea has been proven true in your life experiences.  An example is:

In my life, I have found circumstances that have made me extremely angry. I have discovered that if I walk away from a situation to let myself cool down I can get a grip on my emotions. After a little time I realize that the situation is not as bad as I initially thought and by walking away I saved myself from making a bad decision or saying something I would regret. 

STEP SIX

Brainstorm and write for one minute about one question that remains after all that you’ve written.  Start with “I wonder” or “I think” or “Maybe, though,” to get going.  An example is:

I wonder if there is something going on in Cole’s life that has made him so angry that he feels he cannot control himself.

STEP SEVEN

Re-read your essay.  If there is a paragraph that you think is weak, cross it out.  It will only make your essay stronger.

Appendix #3A
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Anger and rage I store inside
Push it down I try to hide
store it in my bottle until it pops
Blowing up, I blew my top
Don't know how else to be
Trying to learn, trying to see
Sometimes my anger come out
Other times I scream and shout

by Jordan Mandic





Appendix #3B
Word Chain
In this strategy students connect and organize 5-10 new vocabulary words or concepts after these terms have been introduced by the teacher. In most content areas, new vocabulary words are related to previously learned words or other new words. A word chain provides a structure that allows students to explore relationships among words, understand how they can be used, and remember their meanings. Determining the relationships requires higher-level thinking, so teachers need to model this strategy with the whole class before asking students to try it independently.

Procedures: 

1. Select 5-10 new vocabulary words that are related to the same concept. 

2. Model how to develop a word chain based on the relationships and connections between and among the words. (Words can be related to each other in several ways; therefore, more than one word chain can be created using the same words). 

3. The students (in pairs) are given a set of words, or they use those they have listed in 10 Most Important Words (see p. 2). The words are listed at the right of the Word Chain form (p. 3).Then they place each word in a link of the chain that demonstrates its relationship to what comes before and after it. They explore how the words are related or connected to each other. Then they develop a word chain to demonstrate their relationship. 

4. In pairs, they share their word chains with the class, describing the connections. 

5. Each student writes a short paragraph using the new words in a way that demonstrates their meaning and connections.
Prepared by Barbara Moran

Macomb Intermediate School District in Clinton Township, MI 3 16/28/2007

Appendix #3C1
Name(s) ____________________________ 
         Word Chain















Word List


Reader’s Theater—Touching Spirit Bear—Chapter 4

	Keeper:

(paused)
	We call this Circle Justice, but we really see wellness.  We try to meet the needs of both the offender and the victim.  



	Narrator:
	The Keeper looked directly at Cole and his family, then at Peter and his family.  



	Keeper:
	Circle Justice is for those ready for healing.  It’s not an easy way out.  In fact, a healing path is often much harder.



	Narrator:
	The Keeper held up a feather.



	Keeper:

(chuckled)
	This feather symbolizes respect and responsibility.  No one must speak without this feather.  When you hold this feather in your hand, speak honestly from your heart.  I hope I’m not being long-winded, because talking too long tells others that you don’t respect their right to speak.  Respect others as much as yourself.  When the feather comes to you, speak only if you wish to.  This circle carries only two obligations—honesty and respect.



	Narrator:
	The Keeper fixed her gaze on Cole.



	Keeper:
	Cole Matthews, you have a long history of anger, growing more violent until you severely injured Peter Driscal.  Even now, Peter continues therapy for injuries.



	Narrator:
	Cole squirmed in his chair.  He didn’t like being talked to with a bunch of people staring at him.  The Keeper raised her voice slightly and turned to the group.

  

	Keeper:
	Our challenge is to return wellness, not only to Peter Driscal, but also to Cole Matthews and to our community,  We’ll pass the feather several times tonight, introducing ourselves, expressing concerns, and offering ideas for healing and repairing the harm.  



	Narrator:
	The Keeper handed the feather to the first person seated on her left side. 

	Gladys:

(began)
	I’m Gladys Swanson, and I’m the mother of four children here in Minneapolis.  I want to help make our community better because this is the community where I’m raising my own children.

 

	Frank:
	I’m Frank Schaffer, this is the first real opportunity I’ve had to help change the violence in our city. 



	Narrator:
	One by one, the people around the circle held the feather and spoke.  Cole’s mother fingered the feather nervously during her turn.  



	Cindy:
	I’m Cindy Matthews, Cole’s mom, I’m here because I don’t know what to don anymore.  It’s gotten so hard.  
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	Narrator:
	She paused, her bottom lip trembling, then handed the feather to Cole.  The room grew extra quiet, and Cole’s face warmed.  Squeaking chairs and shuffling shoes broke the anxious silence.  Cole coughed to clear his throat.  A lot depended on his next words. 



	Cole:
	Uh, I’m Cole Matthews, and I’m here because I really screwed up.  I know what I did was wrong, and I want Peter to know I’m sorry for everything.



	Narrator:
	Cole sniffled purposely, rubbing at his nose for effect. 



	Cole:
	I want to ask this Circle to help me get over my anger.



	Narrator:
	Cole handed the feather to his father as he glanced around the group.  He liked the reactions he saw.  People heard what they wanted to hear.  Tonight the group wanted to believe he was sorry—he could see it in their eyes.  Cole’s father sat up taller in his chair.



	William:

(announced importantly)
	I’m William Matthews, I’m here to make sure that my son never causes problems again.  

	Narrator:
	He turned and glared at Cole.



	William:
	This is all going to end now.  



	Narrator:
	Cole ignored his father.  Next, Nathaniel Blackwood received the feather.  He held it loosely in his fingers as if it were a cigarette and cleared his throat loudly.



	Nathaniel:
	Yes, what Cole did was wrong, but kids will be kids.  Considering Cole’s detention to date, we feel he should be released to parole and to the supervision of one of his parents.  He needs a family, not a jail cell.  



	Narrator:
	The lawyer handed the feather on.  As the feather moved from person to person, Cole kept glancing at Peter.  The thin red-haired boy stared at the floor.  When he was handed the feather, Peter looked up fearfully and mumbled.



	Peter:

(mumbled)
	I’m Peter Driscal, and I’m here ‘cause I got beat up.   

	Narrator:
	His speech was slow and halting.  His eyes darted around the Circle as he passed the feather quickly to his mother.  Cole studied Peter.  Peter hadn’t sounded like this before.  Cole wiped his sweaty hands on his pants.  It wasn’t like he had meant to hurt anyone.  Besides, this wouldn’t have happened if Peter had kept his mouth shut.  
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Character’s Name ___________________________________

Direct Characterization:


Indirect Characterization:
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Indirect Characterization 
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Appendix #4B2
The Reader’s Conclusions:


Appendix #4B3
Socratic Circles
What are Socratic Circles and what purpose do they serve for students?

Effective discussions increase students' understanding of what they read as well as make the reading experience more enjoyable. You should help students develop effective skills by providing some discussion strategies and by providing some tools. 

One method is the Socratic Circle. A Socratic Circle is a method to help students understand information by creating an in-class dialogue based on a specific text. Participants seek deeper understanding of complex ideas through thoughtful dialogue rather than by memorizing bits of information. The term Socratic comes from the name of the Greek philosopher, Socrates (ca. 470-399 BC). Socrates believed that the surest way to attain knowledge was through the practice of disciplined conversation.   

In Socratic Circles, students perform in a "variety of thought-demanding ways to explain, muster evidence, generalize, apply concepts, analogize, represent in a new way..." (Perkins 1993). In other words, they engage in active learning. The assumption is that when students actively and cooperatively develop knowledge, understanding, and ethical attitudes and behaviors, they are more apt to retain these attributes than if they had received them passively. 

In Socratic Circles, students learn to paraphrase, defer, and take turns, as well as to deal with frustration when waiting. They do not raise their hands, but use body language, eye contact, and mutual respect to "read" the seminar process.

How can I start utilizing Socratic circles in my class?

A good way to introduce Socratic circles is with the article “What is Circle Justice”  This article, the process of Circle Justice, discusses the process of the Circle Justice system. Students have the following direction for their homework:

For tomorrow you need to have read and INTERACTED WITH the following text by marking your questions and reactions in the margin. Some people think of this as having a dialogue or conversation with the actual words on the page. Please include:

· Circling and then looking up any vocabulary words that you do not know

· Underlining key phrases (What is it mainly about?) (What is the purpose of Circle Justice?)

· Keeping track of the story or idea as it unfolds. What do I already know about this that I can add to the conversation? Can I visualize anything or picture what it may be like? (How are honesty, respect, and responsibility related to justice?)

· Noting word patterns and repetitions or anything that strikes you as confusing or important

· Writing down questions at least 5 (what am I wondering about? What am I confused about?)
Next, decide who in the group will discuss and who will record what they observe.  Divide your group in half and arrange them in an inner and outer circle. Seat those who will be discussing on the inside of the circle facing each other and those who will be recording around them. All participants have access to the "text"; however, only those in the inner circle are active participants (verbally). Those in the outer circle are "silent" participants. They are to respond to the dialogue of the inner circle by taking 
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notes and writing down thoughts and comments. Using an observation form (See Appendix #4D4.) they tally how many and what kind of contributions classmates make, whether they use evidence to support ideas and ask questions of others, and whether they yield to others when several wish to speak at once - in short, whether they demonstrate habits of conversation. These activities help those in the outer circle to remain focused.

Provide each student with the list of Argument Stratagem prompts (See Appendix #4D3.)  These could be written on note cards. These may be useful when conducting your first few Socratic circles to scaffold and focus your students until they get more practice with the flow of how a circle works. In addition, prior to beginning the circle, students should be reminded of guidelines. For example: 

●
be attentive and civil,

●
listen to others,

●
fulfill responsibilities,

●
don't interrupt,

●
pose relevant questions/comments,

●
acknowledge and build on the ideas of others, and

●
offer dissent courteously.

Start the discussion off with a question.  

Using the Margaret Wheatley article you could ask, “When should we listen to others and when should we not?” 
· Give everyone a minute to think about this question.

· Ask the group who is ready to respond. 

· Remind them that they can only respond using the prompts on the page. 

· The first response could be “I think that….” 

· After a moment, ask who would be willing to respond next. 

· Pause between each response for reflection.

· Or  you may elect to have the circle move to the left or right

· Depending on group this activity should last 5-10 minutes depending on the flow of ideas. 

· Mid-way through have the student in the inner and outer circles change places.

At the conclusion of discussion, have recorders report to group what they observed.

To finish the lesson, students could then write a retell of the discussion. Or they could respond to the prompt, “Explain what it means to be willing to be disturbed.”
Sources: Bonnie Campbell Hill, Katherine L. Schlick Noe, & Janine A. King. (2003) Literature Circles in Middle School: One Teacher's Journey. Norwood, MA Christopher Gordon Publishers, Inc. 

Lynda Tredway. (2008).  Socratic seminars: engaging students in intellectual discourse. Educational Leadership
Patricia K. Ladd, Dana Middle School. © 2000.
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Argument Stratagem Prompts

●
I think that... (Metacognition)

●
Another way to think about it is... ( Multiple points of view)

●
For example... (Evidence)

●
One reason is... (Support)

●
Another reason ... (Support)

●
In the story it said... (Evidence)  The story said . . . 
●
I think the author is saying... (Argument)

●
But the author also says that... (Rebuttal)

●
I agree with _______because... (Support)

●
I now think... (Metacognition)

●
What about...? (Counter-argument)
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Socratic Seminar Feedback Form

1. Rate the Inner Circle students’ performance on the following criteria (circle the appropriate number)

Did the participants….




      Poor           Average       Excellent

Dig below the surface meaning?


1
2
3
4
5
Speak loudly and clearly?



1
2
3
4
5


Cite reasons and evidence for their statements?
1
2
3
4
5


Use the text to find support?



1
2
3
4
5


Listen to others respectfully?



1
2
3
4
5


Stick with the subject?




1
2
3
4
5


Talk to each other, not just the leader?


1
2
3
4
5


Paraphrase accurately?




1
2
3
4
5


Avoid inappropriate language?



1
2
3
4
5


Ask for help to clear up confusion?


1
2
3
4
5


Support each other?




1
2
3
4
5


Avoid hostile exchanges?




1
2
3
4
5


Question others in a civil manner?


1
2
3
4
5


Seem prepared?





1
2
3
4
5


Make sure questions were understood?

1
2
3
4
5

2. Name specific persons who did one or more or of the above criteria well.

3. What was the most interesting question asked?

4. What was the most interesting idea to come from a participant?


5. What was the best thing you observed?
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Socratic Circle Assignment and Background Information
For tomorrow you need to have read and INTERACT WITH the following text by marking your questions and reactions in the margin. Some people think of this as having a dialogue or conversation with the actual words on the page. Please include:

· Circling and then looking up any vocabulary words that you do not know

· Underlining key phrases (What is it mainly about?) (What is the purpose of Circle Justice?)

· Keeping track of the story or idea as it unfolds. What do I already know about this that I can add to the conversation? Can I visualize anything or picture what it may be like? (How are honesty, respect, and responsibility related to justice?)

· Noting word patterns and repetitions or anything that strikes you as confusing or important

· Writing down questions at least 5 (what am I wondering about? What am I confused about?)
What Is Circle Justice?
Through traditional Native American methods it encourages the offender and the community to accept responsibility and acknowledges the harm they have done to society and to victims.

Circle Justice is a Native American form of justice that seeks healing in contrary to the regular punishment ways and is portrayed in Ben Mikaelsen's novel Touching Spirit Bear.
It is mostly practiced in Minnesota and some other mid-western states. Volunteers help sentence offenders and then help them lead better lives.
What is Circle Justice? 

Circle Justice sentencing is a result of the efforts of a growing number of judges to counteract the futility of the current sentencing process and to respect in Native communities the traditional aboriginal method of dealing with members of the community who broke the law. It is one of the most promising breakthroughs in our western justice system because it can provide for a community-based, pre-sentence advisory process that presents a healthy opportunity for emotional expression of grieving, anger and support, and has a strong focus on accountability, reparation and restoration of peaceful and just relations in the community. It can also have a wider impact on crime prevention because of the number of people it involves in taking responsibility for solving the problems that surface. It is not without its dangers and limitations, however. The potential abuses from power imbalances in the formal and informal relations between members of the community must be watched for all the more carefully in a process that can give the illusion of reassurance that highly democratic principles of participatory decision-making are being respected. Interest is growing in learning from this process what can be adapted for use in urban, non-aboriginal communities. While the goal of circle sentencing is not to keep offenders out of jail that is still often the outcome when the process of sentencing in a way that makes sense and is taken seriously by the judge and the community 

Sentencing Circle: a General Overview and Guidelines:  Introduction 

The sentencing circle is a method of dealing with members of the community that have broken the law. A sentencing circle is conducted after the individual has been in the present western justice system and 
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found guilty or if the accused has accepted guilt and is willing to assume their responsibility. This sentencing method encourages the offender and the community to accept responsibility and acknowledges the harm they have done to society and to victims.

A sentencing circle's aim is to shift the process of sentencing from punishment to rehabilitation and responsibility. It provides a new alternative for courts to incarceration. The sentencing circle proves an opportunity to start the healing process for both the offender and the victim. The offender is presented with the impact of their actions in front of respected community members, elders, peers, family, the victim and their family, stimulating an opportunity for real change. 
When to Hold a Sentencing Circle

The criteria come from a decision from Judge Fafard of the Saskatchewan Provincial Court [R. v. Joseyounen [1995] W.W.R. 438 at 442-46 or Ross Green's Justice in Aboriginal Communities at page 76.]:

1 The accused must agree to be referred to the sentencing circle.

2 The accused must have deep roots in the community in which the sentencing is held and from which the participants are drawn.

3 There are elders or respected non-political community leaders willing to participate.

4 The victim is willing to participate and has been subjected to no coercion or pressure in so agreeing.

5 The court should try to determine beforehand, as best it can, if the victim is subject to battered women's syndrome. If she is, then she should have counseling and be accompanied by a support team in the circle.

6 Disputed facts have been resolved in advance.

7 The case is one, which a court would be willing to take a calculated risk and depart from the usual range of sentencing. 

Rules Governing a Sentencing Circle
• There are so special powers or privileges for anyone in the circle.

• There are no interruptions while a person is speaking. In a sentencing circle a person may only speak in turn. The laws of the Creator shall govern the person speaking. Those laws are honesty, sharing, kindness, and respect.

• In the circle decisions are made on the basis of consensus.

• At all times during the proceedings of a sentencing circle the Chairperson will maintain the order and the process of the circle. 
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Sentencing Circle Exclusions
For purely punitive sanctions or where a tern of incarceration in excess of two years is realistic, the sentencing circle is not appropriate. The circle is not appropriate where:

• There have been frequent repeat offenses or the offence is indictable.

• The attitude of the offender prohibits his/her involvement.

• There are no community sentencing options available to the circle.

• The community is not prepared to be involved in the circle. 

Sentencing Circle Involvement and Requirements
The judge, lawyer, police should be:

• Willing and able to participate;

• The decision as to whether a sentencing circle will be granted is the judge's alone but must take into consideration all the criteria as to whether or not to grant a sentencing circle and whether the court is prepared to take a calculated risk with respect to the offender.

• After the circle has reached a consensus as to the sentence for the offender, the judge then steps back into his judicial role and may choose to impose or reject the sentence that the circle has recommended. However, the sentence is rarely rejected by the judge. 

The Community should be: 
• Be willing and able to participate and provide follow-up.

• Totally supportive of the process and be familiar with the proceedings.

• Feel free to ask questions, express their opinions as their views are important and more valid than those of people from outside the community but people should refrain from counseling the offender or talking in excess.

• Be involved in ongoing supervision, re-integration of the offender into the community and evaluation of the offender's progress on a regular basis.

• Be willing to organize the circle and provide translation services if necessary (anyone can organize a circle i.e. probation officer, social work[er], First Nation Justice Committee member, Band Councilor or an Elder).

• Be willing and able to mobilize community resources so as to assist the offender and his/her family in the process of rehabilitation and recovery if necessary; welcome the participants, if possible provide coffee, milk, Kleenex, lunch and transportation for the Elders if needed. 
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The offender should be: 
• Willing to participate and accept responsibility for his/her actions.

• Willing to face his/her victims and make whatever amends may be necessary.

• Willing to participate in traditional or Christian ceremonies to initiate the healing process.

• Willing to spend time with an Elder and participate in any preparations the Elder recommends at his/her home reserve or his/her choice.

• Willing to make whatever legal amends necessary to the victim and do whatever is necessary to the victim to reconcile the negative relationship created between themselves, the victim and the community as a result of the offense. 


The victim should be: 
• involved in the sentencing circle process directly or through the aid of a representative or surrogate victim (when that is realistic).

• Given as much consideration and respect as possible in recognizing compensation and/or restitution for the victim or a community service agency of the victim's choice.

• Willing to become involved with the community in some way to facilitate the healing of the offender. 

Sentencing Options Available to Sentencing Circles:
• peer counseling;

• restitution/compensation, i.e. replace broken window;

• community service work;

• mediation;

• compulsory school attendance/work attendance;

• referral to specialized programs, i.e. anger management, sexual abuse awareness training;

• referral to counseling and/or treatment;

• Aboriginal spiritual activities, i.e. sweats, forgiveness/sacrifice ceremonies;

• Aboriginal cultural activities, i.e. pow wow security, Elders assistant, cleaning grounds, ration distribution;

From http://askville.amazon.com/circle-justice-effect-lives/AnswerViewer.do?requestId=9830243 

Appendix #4D4

Notes on Grammar Instruction

Writing Next:  What does not work… (Graham, Steve, and Dolores Perin. Writing Next: Effective Strategies to Improve Writing of Adolescents in Middle and High Schools. A Report to Carnegie Corporation of New York. New York: Carnegie Corporation. 2007.)
“Grammar instruction in the studies reviewed involved the explicit and systematic teaching of the parts of speech and the structure of sentences.  The meta-analysis found an effect for this type of instruction for students across a full range of ability, but surprisingly, this effect was negative….Such findings raise serious questions about some educators’ enthusiasm for traditional grammar instruction as a focus of writing instruction for adolescents (p. 21).” 
Writing Next:  What does work…
“. . . a recent study (Fearn and Farnam 2005) found that teaching students to focus on function and practical application of grammar within the context of writing (versus teaching grammar as an independent activity) produced strong and positive effects on students’ writing.  Overall, the findings on grammar instruction suggest that, although teaching grammar is important, alternative procedures, such as sentence combining, are more effective than traditional approaches for improving the quality of students’ writing (p. 21).”  
Jeff Anderson, Inquiry Grammar:  http://www.writeguy.net/teachers.htm
Editing instruction became an editing process.  Just as writing process brought joy and clarity to my students’ writing, I knew an editing process had begun.  All I had to see was all the good writing we shared in literature ripple through their words.  When students encountered more and more beautiful text, this joy, this beauty ended up in their writing.  And I knew.  My students were writing under the influence—of literature, of powerful, effective, beautiful writing.  Editing instruction starts with students observing how powerful texts work.  What are the writers doing? What can we learn from their effectiveness-and, more often than not, their correctness?  This way of editing is inquiry based, open-ended, and bound by meaning. Basic Inquiry Questions:


What do you notice?


What else?


How does it sound when we read it?


What would change if we removed this or that?


Which do you prefer? Why?

After studying brain research and learning theory, here are some basic tenets that build effective instruction.  (Caine et. Al. 2004, Vygotsky 1986, Piaget and Inhelder 2000, Johnston 2004) 

· Pay attention to the affective dimension of learning.

· Provide opportunities for social interaction.

· Post, examine, and celebrate powerful models and visuals.

· Focus on patterns that connect rather than rules that correct.

Start instruction by examining sentences (chunks of meaning).

But how do we find true sentences, sentences worthy of such focus?  Read attentively, looking for sentences that address patterns or concepts you want students to walk away with.  Choose literature that:

· connects to students’ worlds—their interests, humor or problems.
· shows a clear pattern that is easy to observe, imitate, or break down.

· models writers’ craft and effective writing – powerful verbs, sensory detail or voice.

· you feel passionate about and enjoy, your enthusiasm is contagious.                          
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An Inquiry Grammar Lesson Plan

· Find a short piece of mentor text that illustrates the concept you wish to teach.  A phrase, a sentence, a paragraph will do.

· Have students discuss what they notice about the mentor text—e.g., “There sure are a lot of clauses in this sentence.”  NOTICING-CALKINS

· See if they can give the observed phenomenon a name.  If not, supply it.  This is your teachable moment.  NAMING-CALKINS

· Ask the question, “What does this structure do for the piece?”  Makes it clearer, more interesting etc.  CREATING THEORIES- CALKINS

· With the teacher, look at several other examples from the text at hand.

· Have the students find their own example from the text.

· Have the students write their own original phrase, sentence, paragraph utilizing the structure from the lesson.

· Make sure the student writes a sentence phrase or paragraph from the text into their writer’s notebook.  Also have them put their original demonstration of the structure in their writer’s notebook.
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Grammar Study: Dashes

Chapters1-5
Discuss: Look at these sentences. They are all from the first five chapters of  

Touching Spirit Bear.  What do you see? Why is the dash used?
a) Everyone had an angle—something they wanted.

b) Until Cole could figure out what Garvey wanted, he resisted visits—he didn’t need a friend or a babysitter.

c) “You swim like you have lead up your butt,” he’d scream as Cole swam—if he managed to show up at all. 

d) At first, his mind rejected what he saw—he was still at the mouth of the bay.

Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have dashes? Write it down on the line below.

______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have dashes. 
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Grammar Study: Infinitives

Chapters1-5

Discuss: Look at these sentences. They are all from the first five chapters of  

Touching Spirit Bear.  What do you see? What word is in every sentence?

a) Finally, his parents quit trying to visit.
b) I had to beg my parents to come watch me. 

c) Did they ever come to see you?

d) The world seemed to tilt and spin. 

Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have infinitives? Write it down on the line below.

______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have infinitives. 
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Grammar Study: Gerunds

Chapters1-5

Discuss: Look at these sentences. They are all from the first five chapters of Touching Spirit Bear.  What do you see? What is the same about the words that are italicized?

a) The wrappings broke open.  

b) “Forgiving is forgetting.” 
c)  To make matters worse, Cole knew that tonight he might see Peter for the first time since the beating. 

d) Struggling did little to affect Coles movement, but on the incoming tide he steadily drifted closer to shore. 

Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have gerunds? Write it down on the line below.

______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have gerunds. 
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Grammar Study: Participial Phrases

Chapters1-5

Discuss: Look at these sentences. They are all the first five chapters of Touching Spirit Bear.  What do you see? In each case, who or what is the –ing referring to?

a) Standing all alone on the shoreline, Cole felt his anger smoldering. 
 Shifting nervously in his chair, Cole nodded to Garvey as he watched more strangers enter and be seated. (p. 36)

b) Leaving the cake and all the ingredients on the table, he let himself out the door without saying goodbye. This has both a participial phrase (leaving the cake and all the ingredients on the table) and a gerund phrase (without saying).  
Here’s another in case you want a substitute:  Rubbing at the raw skin on his wrists, Cole followed. (p. 19)
c) Lifting his arm, he found it covered in black ash. Covered in black ash is a participial phrase with a past participle.
d) Shivering in only his underwear, he crouched down and picked up a rock. 

Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have participial phrases? Write it down on the line below. 
______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have participial phrases. 
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Reader’s Theater from Touching Spirit Bear
Chapter 6

By, Ben Mikaelen

	Narrator:
	Cole stood and stretched.  Going to an island had seemed like a good idea after being locked up for three month. Now it seemed stupid.  It was mainly Garvey’s fault.  After the fifth circle meeting, when Cole had grown frustrated by all the references to jail, he had finally pleaded with the Circle members



	Cole:

(pleaded)
	Why can’t you just believe me when I say I’m sorry and won’t ever hurt anybody again?



	Narrator:
	Peter’s lawyer had asked for the feather.



	Peter’s Lawyer)
	All your life you have lied, manipulated people, and tried to avoid consequences.  There is absolutely no reason to believe that you have truly changed inside.



	Cole:
	Great, then get rid of me, send me someplace where I’m not in your face and can’t hurt anyone.  But why do I have to go to jail?



	Garvey:
	Cole has a point, maybe there is someplace other than prison.



	Peter’s mother:
	Anyplace he goes, there will be people he could assault.  It’s not like we can ship Cole to the Arctic Circle.



	Narrator:
	Garvey’s face came alive with thought, and he asked for the feather again.



	Garvey:
	I’m a native Tlingit, I was raised in Southeast Alaska.  It is possible I could make arrangements to have Cole banished to a remote island on the Inland Passage.  This is something First Nation people have done for hundreds of years.  Cole could undergo a vision quest of sorts, an extended time alone to face himself and to face the angry spirits inside of him.



	Keeper:
	Would anybody be with him?



	Garvey:

(shook his head)
	No.  Occasionally an elder would check on him.  What makes banishment work is the extreme isolation.  It allows the offender to spend a long period free of all friends, drugs, alcohol, and other influences that have gotten them into trouble.  It’s a time to think



	JudgeTanner:

(voice edged with skepticism)
	For how long?



	Garvey:
Appendix #5B1
	Perhaps a year.



	Peter’s mother:

(motioned for the feather)
	Okay, let’s say Cole is sentenced to some island for a year.  What happens after that year if he hasn’t changed?  Would he go free hurt somebody else’s child?

	Garvey:

(shook his head)
	Banishment isn’t a sentence.  It’s simply a time for Cole to walk his talk.  We tell him to give more than lip service to the idea of change, but what chance does he have to prove anything if he’s locked up?  Sentencing would be delayed until the end of Cole’s banishment.  Then this same Circle could reevaluate him and decide whether he has walked his talk, and whether a sentence is still necessary.



	Keeper:
	What do you think of this idea, Cole

.

	Cole:

(shrugged)
	I’ve spent lost of time outside.  It’s not like I couldn’t take care of myself.  (turned to Garvey) But could I still end up going to jail after spending a whole year on some island?



	Garvey:
	That would be totally up to you.  You keep asking for a chance to prove you’ve changed.  If you have, you have nothing to worry about.



	Narrator:
	Cole tried not to show it, but he was plenty worried.  Suddenly everybody seemed to motion for the feather at once.  Rapidly the feather worked its way around the Circle.  The air bristled with comments and questions, and by the time the Keeper finished her closing prayer that night, everyone had agreed that Garvey should explore to see whether the plan might actually work.  After the meeting, Garvey motioned Cole aside.



	Garvey:
	You do know that banishment is much harder than any jail cell, don’t you?



	Cole:
	Then what’s the point?



	Garvey:
	If you go to jail, I won’t bet a nickel on you future.



	Cole:
	So what’s so hard about living on some island for a while?



	Garvey:

(smiled knowingly)
	Go ahead and try it.  Try manipulating a storm or lying to your hunger.  Try cheating the cold
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Quick Write Directions

What is it?

Quick writes are most often used to develop fluency.  In quick writes, students write rapidly and without stopping in response to literature and for other types of impromptu writing.  Quick writes, provide students with a means of quickly representing their thinking.  Rather than being concerned with correct spelling, punctuation, and word usage, the student is more interested in simply responding to the prompt in a personal way.  Students reflect on what they know about a topic, ramble on paper, generate words and ideas, and make connections among the ideas.  Young children often do quick writes in which they draw pictures and add labels.  Some students do a mixture of writing and drawing.

Students do quick writes for a variety of purposes:
· Learning logs:

Immediately following a particular lesson, engaging activity, or discussion, pause and allow students to reflect in their learning logs or journals.  Share responses.

· Constructed response to literature:


--to activate prior knowledge


--to reflect on a theme of a story and how it relates to them personally


--to describe a favorite character

· Reflections on new learning:


--students write an explanation of what something means 


--to define or explain a word on the word wall

How to do a Quick Write

1.  The teacher selects a purpose for the students.  This prompt should be tied to a content area and elicit a personal response from the student.

2.  After listening to the prompt, the student is instructed to write a response by jotting down whatever comes to mind.  The time limit should be no longer than 5-10 minutes in length.  When students are learning, I would start with 2 minutes of writing and increase the time gradually.  Students write until instructed to stop. They are allowed to only finish their thought when “time” is called.

3.  Quick Writes may be used several times in a day.  They may provide a “nugget” for a more extended piece of writing.

4.  When it is time to share, students read their writing to a small group of four or five students.  Volunteers could also share with the whole group.
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Similes are a form of imagery which two unlike things are compared using the words “like” or “as.”

In Chapter 8, have the students locate the following similes.

He ignored the thistles as the bear sank its teeth into his thigh, lifting him like a rag doll.

The bear dropped him to the ground and pawed at his chest as if raking leaves.

Cole struggled to shift his position on the uneven ground, but stiffness had set into his joints like hardened cement. 

The hard ground pushed at his wounded body like a big hand shoving him away.

He dared not throw up, but he felt the urge coming like a freight train and he couldn’t get off the tracks.

Students will find four similes in chapter 1 and three similes in chapter 7. Have students work in pairs or small groups to look for similes in chapter 1 and chapter 7. 

For future reading. They will find at least two in chapter nine, one in chapter 11, one in chapter 12, one in chapter 17, one in chapter 20, one in chapter 23, two in chapter 24. 
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Directions:

1.) Your teacher will number off the class so that each student is assigned a number between one and four.

2.) Find three other students to work with so that no member of your four person team has the same assigned number.

3.) Read the question assigned to you carefully. After each person has had the opportunity to answer the questions in the boxes below, carefully tear the squares along the lines.

4.) Separate the individual pieces of paper so that student two has all four pieces of paper with question two on it and so forth. 

5.) Each student should read the answers to their question and create a summary of what your group thought was the answer to the question. Write your summary in the correct location on your group poster board.

6.) Wait quietly for all of your group members to complete the task. 
	1. What from the reading surprised you?


	2. What words did the author use to bring the reading to life?


	3. Why is this important for you to know?


	4. How could the Spirit Bear’s mauling of Cole possibly be a gift to him?
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	Lessons Learned from Animals

	Bird


	Whale


	Wolves


	Eagles


	Beaver


	Spirit Bear
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	Lessons Learned from Animals

	Bird

They didn’t ask to

be killed.
OR

Life is fragile, especially when it exists in a delicate body.
OR

Death is often underserved.


	Whale

Have a home but not a home


	Wolves

Life is better in packs; work together and cooperate


	Eagles

Stand back and see the “big picture,” as eagles see from on high.

	Beaver

Persistence patience 

Ingenuity Persist, be patient, and rely on ingenuity.

	Spirit Bear

Trust, forgive, and be part of the circle.
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Close and Critical Reading

Passage #1 Touching Spirit Bear—Chapter 9
That’s how Cole felt--he didn’t owe anyone anything. Nobody had ever cared for him, so why should he care about anyone else? Hw wouldn’t even be here on this island, if it weren’t for other people and their lame ideas. Nothing had been his fault. Cole’s bitterness flickered to life once more. His anger helped to focus his thoughts, but it could not stop the frigid drizzle or the torturing pain that wracked his body. Nor could it ward off the loneliness. 

The wind that tugged at Cole’s tattered clothing seemed distant. As his attention drifted and his senses dulled, rain numbed his face. Cole stated blankly at the thin sliver  of blue sky on the western horizon. Exhaustion finally dragged him into a stuporous sleep.

Unconscious, he dreamed of a colorful at.oow blanket. His left hand twitched and moved back and forth, pretending to pull the at.oow over his freezing body. The imaginary blanket shielded him from the cold as it had protected many generations before him. Under the imaginary blanket, he slept soundly. 

A loud rumble work Cole from his sleep. At first he thought he had gone blind. Then slowly he realized it was nighttime. Then slowly he realized it was nighttime. The wind had let up, but the cold rain still fell relentlessly from some endless reservoir in the sky. Then a blinding flash of lightning lit the horizon, Seconds later, deep rumbling thunder rolled overhead, followed by another flash of lightning. 

Before the light collapsed back into darkness, Cole realized the at.oow he had dreamed of was not covering him. And her sensed a presence. He peered wide-eyed into the black night but could see nothing. Then lightning flashed again with a sharp crack, closer this time. In that instant, Cole saw it, ghostlike. Barely fifty feet away, the giant Spirit Bear stood motionless in the rain. 

Then the night went black again. 

Terrified, Cole waited, his eyes prying at the darkness. Had the bear returned to kill him? As he waited, the storm worsened. The wind picked up, gusting harder. Rain fell in torrents, and thunder rumbled across the sky like empty barrels rolling toward the horizon. When the next bolt of lightning lit the bay, Cole searched frantically. 

Nothing! Gone! Again the Spirit Bear had vanished.   
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8.3 Close and Critical Reading—Touching Spirit Bear, Chapter 9 —Student
Disposition: Reflective Inquiry— Theme:  No man is an island.
What does the text say? (Briefly summarize the excerpt from Chapter 9 of Touching Spirit Bear at the literal level.)

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)

What does the text mean? (What message/theme/concept is the author trying to get across?)

So what? (What does the message/theme/concept mean in your life and/or in the lives of others?

Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of

others?

Appendix #7B2
8.3 Close and Critical Reading—Touching Spirit Bear, Chapter 9 —Teacher

Disposition: Reflective Inquiry— Theme:  Who you are depends on your perspective. 
What does the text say? (Briefly summarize the excerpt from Touching Spirit Bear at the literal level.) Cole is lying out in the rain. He is angry at those who put him in this position. He believes that he has no responsibility in this situation. Cole drifts in and out of consciousness. He pretends that he has a blanket (an at.oow) to protect him from the harsh elements. During the night, as a thunderstorm ensues, Cole sees the giant Spirit Bear watching over him. Cole is scared that the bear will attempt to kill him again. The storm worsens, but the bear vanishes without coming near Cole.  

How does it say it? In other words, how does the author develop the text to convey his purpose? (What are the genre, format, organization, features, etc.?) This is an adventure story written in the form of realistic fiction. It is written in the third-person omniscient point of view in which the thoughts of the character are open to the reader: “Nothing had been his fault. Cole’s bitterness flickered to life once more.” The realistic adventure genre is evident in several attributes. First, it is apparent in the setting. It takes places in the present and is in a recognizable place--the wilderness. Conflict is another element of an adventure story that is demonstrated in this excerpt. The following quote from the book shows how Cole is in conflict with society: “That’s how he felt--he didn’t owe anyone anything. Nobody cared for him so why should he care about anyone else?”  Cole is also in conflict with nature: “Had the bear returned to kill him?”  In addition, he is in conflict with himself: “His anger helped to focus his thoughts, but it could not stop the frigid drizzle or the torturing pain that wracked his body. Nor could it ward off the loneliness.” Sensory details added for impact are also found within this selection: “Exhaustion finally dragged him into a stuporous sleep,”  as well as  “Cole stared blankly at the thin sliver of blue sky on the western horizon.” Imagery is also found here: “Then a blinding flash of lightning lit the horizon,” “Rain fell is torrents, and thunder rumbled across the sky like empty barrels rolling toward the horizon,” and “Barely fifty feet away, the giant Spirit Bear stood motionless in the rain.”  The author uses thought shots to reveal the traits of Cole: “He wouldn’t even be here on this island, if it weren’t for other people and their lame ideas. Nothing had been his fault.”  The reader can assume that Cole does not take responsibility for his actions.  The author also employs literary devices such as similes:  “…thunder rumbled across the sky like empty barrels rolling toward the horizon.”  
What does the text mean? (What message/theme/concept is the author trying to get across?)  
All choices have consequences.
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So what? (What does the message/theme/concept mean in your life and /or in the lives of others? Why is it worth sharing telling? What significance does it have to your life and/or to the lives of others?)  Answers will vary but may resemble the following:  

· Reading this selection, I am reminded of the time when I had jaw surgery. Like Cole. I, too, was in and out of consciousness. In addition, because of the procedure that was done to my jaw bone, I couldn’t talk either. After the surgery, I was dependent on those around me for my most basic needs. I felt helpless and a little bit angry that I chose to do this to myself. However, I also was extremely grateful for those around me who were dedicated to my care and recovery. From this experience, I learned that it’s OK to not be the one in control of everything; I learned that other people will step in to help if they are given the chance.               
· I am reminded of the fact that some possessions seem to carry with them the powers of those who held them before.  Perhaps not powers, but they remind the wearers or possessors of those that came before them.  I wear on my right hand the wedding ring of my great-great grandmother.  It has been passed down in my family from generation to generation.  I seldom take it off my middle finger.  It is a simple white gold band with small diamonds embedded in the ring.  I am reminded of this line of women every day.  Plain women, but strong and I remember that their DNA is in my DNA.  And even if I cannot see them, they are with me; they are in my marrow.  I am never alone.

Appendix 7B4
Strategies that Work

Strategies That Work by Stephanie Harvey and Ann Goudvis

· asking questions

· visualizing

· determining importance

· synthesizing

· inferring

· making connections

· repairing comprehension

· Asking questions means stopping while reading to ask questions like, ‘What is the author’s purpose or theme for this selection?’ or ‘Why did the author include that information or that event?’  

· Visualizing means to make pictures in your mind about what’s going on in the selection so you can understand the selection better.  

· Determining importance is asking what is most important in a selection as opposed to the details.  

· Synthesizing means combining new ideas from what I have read with what I already know to learn something that will help me understand a selection or my own life better.  

· Inferring means ‘reading between the lines’ or filling in ideas and meaning that the author leaves out.  It is using what you know to figure out what the author does not come right out and tell you.  

· Making connections means putting things together from what I know, other stories I have read and/or what I have experienced and know about the world, to help me understand what I read better

· Repairing comprehension means to use strategies to make sense when comprehension is interrupted.  You might say something like the following:  ‘As good/expert readers read, they monitor their comprehension; they repair their comprehension when it breaks down.  Being aware of this monitoring/repairing and knowing and using strategies, helps readers to better understand and remember what they read.  Expert readers use some or all of the following strategies when reading is not making sense:

· slow down—adjust reading rate,

· stop and think—make connections to own knowledge and experience, to related text(s) and/or to the larger world,

· reread—try to find the thread of meaning,

· continue reading—look for cues and/or use context clues,

· retell or summarize—think through or briefly write what has been discovered so far in reading,

· reflect in writing—make comments about what reader feels about what he/she has learned so far,

· visualize—see in one’s mind what is happening or described in the text,

· ask questions of the author—then predict answers and read to confirm,

· use text patterns or text resources, and/or

· consult another student or the teacher.
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Focus Question #1

What lessons does Cole learn from the baby birds?

Answer Plan:

1. Restate the question.

2. Supply the lessons Cole has learned from the baby birds using details from the story.  Use Quotes from the chapters if possible.

Possible Answer: 
[1] Cole learns many life-changing lessons from the baby birds.  [2] One lesson he learns is empathy, which is the ability to share another’s feelings—to put yourself in someone else’s shoes.  After the storm has subsided, Cole asks the birds, “Are you okay?” (79). “As Cole stared at the tiny bodies, sadness flooded through him.  The sparrows were so frail, helpless, and innocent.  They hadn’t deserved to die.”  “Had they suffered before they died?” (82). Another lesson Cole learns from the baby birds is about the meaning of life.  He begins to understand and accept the cycle of life, that death is a part of life.  He thinks, “You live, die, and rot, then something else lives, dies, and rots.”  “That was okay.  That was how the world worked.”  Cole also realizes he hasn’t done anything up to that point that benefited the world.  He asks himself, “But how had the world benefited from his living?” (83). A third lesson Cole learns is that he wants to live and that he has the power of choice.  He thinks, “It didn’t matter who was at fault for his dismal life.  All that mattered was living”(84). “To be alive was to have choice.  The power to choose was real power . . . All of his life he had squandered his choices” (83-84).  Finally, Cole learns that he is helpless, just as the baby birds, and that is okay. He thinks, “The young bird was helpless.  It knew nothing of pride or control” (84).  From this moment he begins to search for sustenance, anything that will keep him alive. [3] Cole has learned many significant life lessons from the baby birds.  Most importantly, he has made the decision to live, one of the few positive choices he has made in his life.  Cole is a very determined person, so he will most likely live through this ordeal.

Appendix #7D1
Focus Question Directions
Students need to be explicitly taught to answer response to literature (open-ended, constructed response) questions.  Explicit teaching involves modeling (To: showing), practice (With: guiding), and independence (By: independence).  The following are suggestions for moving students from guided practice to independence:

· Teacher uses Answer Plan and Possible Answer to model answering Focus Questions.  (for 1 or 2 Focus Questions on the basis of student understanding)

· Students work with partners using the Answer Plan, write a shared answer then consult the Possible Answer and revise answer to Focus Question.  (for 4+ Focus Questions)

· Students work with partners building an Answer Plan, write a shared answer, consult the Possible Answer and revise.  (for 2+ Focus Questions)

· Students work individually to build Answer Plan and answer question.  (Option:  Students could consult the Answer Plan and the Possible Answer to score their own or other’s papers.)

· Have students answer Focus Questions in discussion form.  After students have had a brief discussion, have them individually answer Focus Questions using the Answer Plan.
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Macomb ELA Genre Units: Focus Question Rubric

	
	3 (complete)
	2 (partial)
	1 (minimal)

	Traits:

Content

· Answers the question.

· Uses relevant details from text to support the answer.

· Stays on topic.


	Develops a relevant answer with many details and examples.
	Develops a relevant answer but has few details to support or explain the answer.
	Answers the question with misinterpretation.  

Develops little or no relevance to the text or the question.  

Does not develop or connect ideas and content.

	Organization 
· Restates the question (beginning).

· Provides details in support (middle).

· Concludes (end).
	Restates the question in his/her own words. 

Provides details that support points.  

Writes a response in a logical sequence that makes connections. 


	Restates the question in the answer. 

Retells events in a somewhat disconnected structure.
	Answers either “yes,” “no,” or “I agree” without reference to the question.  

Writes a response that lacks sequence.

	Style/Voice 
· Uses quotes to support.

· Concludes with prediction of characters’ feelings, opinions, etc.


	Uses precise words.

Uses quotations effectively.  

Develops a conclusion that engages the reader.
	Uses a basic vocabulary.

May use quotations, but reference is unclear.

Develops a partially successful conclusion.
	Uses a limited vocabulary.

Does not use quotations.

Develops a conclusion that is ineffective or does not exist.

	Conventions/Presentation 
· Writes neatly.

· Uses proper conventions


	Presentation makes the writing inviting. 

Shows control over conventions. 
	Writing is readable.

Includes errors in conventions that do not distract from meaning.
	Writing may not be legible.

Includes errors in conventions that distract from meaning.
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Think Aloud Procedure

Making Thinking Public

The Literacy Dictionary (Harris and Hodges, 1995, IRA) defines a think aloud as “1. oral verbalization, 2. in literacy instruction - a metacognitive technique or strategy in which the teacher verbalizes aloud while reading a selection orally, thus modeling the process of comprehension (Davey, 1983).”

Put another way, a think aloud is making thinking public.  A teacher models what an expert would be thinking as s/he were reading, visualizing, listening; or preparing to write, speak or visually represent.  The goal of thinking aloud is to graphically show students what they might do to understand what they are reading, viewing or listening to, as well as, plan for writing or speaking.

Following is an example of a think aloud for figuring out the meaning of an unfamiliar word in context:

“It’s important while we read to be able to figure out the meaning of an unfamiliar word.  When I come to a word I don’t know the meaning of, I read the words and sentences around that word to try to figure out what the word might mean.

The other day I was reading this great mystery, The Westing Game by Ellen Raskin.  I read the following paragraph with lots of challenging words:

‘Sam Westing was not murdered, but one of his heirs was guilty – guilty of some offense against a relentless man.  And that heir was in danger.  From his grave Westing would stalk his enemy and through his heirs he would wreak his revenge.’

It was a paragraph about Sam Westing who had just died and left a challenge behind to find his killer(s).  I knew most of the words.  I knew ‘relentless’ meant that Sam Westing never gave up until he got what he wanted.  I knew that ‘stalk his enemy’ meant that even after death, Sam Westing would somehow go after and find his enemy.  But I wasn’t sure what ‘wreak his revenge’ meant.  I knew that revenge meant Sam Westing would get even with his enemy, so I figured that “wreak” must be a stronger way to say, ‘get his revenge.’

I’ve heard the word ‘wreak’ before, and now I’ll keep it in my mind and may be able to use it in writing sometime.  I will know it when I see it in print.”
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Focus Question #2: 

As Cole lies in the hospital following the bear attack, he makes the declaration “I am okay.” How is he okay? What does Cole mean?  Use details from the selection to support your opinion.

Answer Plan:

1. Restate the question to introduce the answer.

2. Provide support for Cole’s assertion.

3. Conclude with a statement.

Possible Answer:

[1] Following the attack, Cole communicates to Garvey that he is okay. [2] His brush with death helps him see how important life is and what he has squandered. Cole begins to change his outlook and attitude. He decides he wants to live. He no longer wants to fight against the world; he admits he needs help and submits.  As Cole struggles in the storm, he acknowledges his powerlessness.  At that moment, “there were no conditions, no vices, no lies, no deceit, no manipulation. Only submission and a simple desire to live” (p.94). [3] Cole feels he is okay because he begins to see his place/role in the circle of life. He accepts the change within himself.

Appendix #8A

Reader’s Theater from Touching Spirit Bear By Ben Mikaelsen
Chapter 13

	Cole:

(didn’t smile
	Why do you guys help me?

	Narrator:
	Rosey looked at her watch.



	Rosey:

(shrugged)
	It sure isn’t for the pay and good hours.  Why live if you can’t help others and make the world a better place?



	Narrator:
	Cole looked up at Garvey.



	Cole:
	Why do you help me?



	Garvey:
	Because we’re friends.



	Cole:

(frustration show)
	No. You didn’t even know me when you first started helping me in Minneapolis.

	Narrator:
	Garvey studied Cole before answering.



	Garvey:
	You’re right.  I did if for myself.

	Cole:

(nodded)
	That’s what I figured—you didn’t care about me.  You were---



	Garvey:
	You’re wrong, I did care about you.  But helping others is how I help myself.



	Cole:

(surprised)
	You need help?

	Garvey:

(nodded)
	I see a lot of myself in you.  When I was your age, I spent five long years in prison for things I’ll go to my grave regretting.  I lived my early years here in Drake, but no one cared enough to take me through Circle Justice.  If they had, maybe things would have been different.



	Narrator:
	He shook his head with a sad smile.



	Garvey:
	Take my word for it, jail scars the soul.  And I was never able to help those I hurt

.
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	Rosey:

(touching his bandaged arm)
	Cole, in a few months your body will heal, but time won’t heal your mind as easily.  Helping others can help heal your wounds of the spirit.



	Narrator:
	Still troubled by his dream



	Cole:
	There are people who want to hurt me.



	Rosey:

(squeezed Cole’s hand)
	Those are the people who need your help.  I’ll bet you weren’t a bundle of fun when Garvey first met you.



	Narrator:
	Cole shook his head



	Rosey:
	How is your pain?



	Cole:
	I hurt,



	Narrator:
	The Tlingit nurse unwrapped a packet and prepared a syringe and needle.



	Tlingit nurse:
	Let’s give you something to help you sleep.



	Cole:
	Give me something to take away the monsters



	Tlingit nurse:

(answered)
	Only you can do that
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Reader’s Theater from Touching Spirit Bear Chapter 14 pp. 119-120

	
	

	Narrator:
	When Garvey stopped by the next afternoon, he looked rushed.



	Garvey:
	Did you get settled?



	Cole:
	How do you settle into a prison cell?



	Narrator:
	Garvey smiled and pointed to his head



	Garvey:
	It’s all up here.



	Cole:
	Did you find out what’s going to happen to me now?



	Garvey:
	Yes and no.  As soon as it can be arranged, the Justice Circle will meet again with you.  Because of what happened, they will probably relinquish authority over your case and send it back to the court system. 



	Cole:
	Then what?



	Garvey:

(nodded)
	Then, I’m afraid, you go to trial and face sentencing.  A jail term? Most likely

	Narrator:
	Cole looked down and picked at his thumbnail

.

	Garvey:
	How are you feeling about this?



	Cole:
	I’m wishing I hadn’t blown my chance on the island.



	Garvey:

(nodded)
	We all have things we wish we could do over again.



	Cole:
	Someday I’m going back to the island



	Garvey:

(glanced up curiously)
	Any reason?



	Cole:
	To see the Spirit Bear again.



	Garvey:
	Ah, the great white bear



	Cole:
	You don’t believe I really saw one, do you?



	Garvey:

(frown)
	You saw something, Champ.  Something chewed you up and spit you out. 

	Cole:
	The bear didn’t try to hurt me



	Garvey:
	How do you know that?



	Cole:

(hesitated)
	When my dad uses a belt on me, I know he’s trying to hurt me.  I see it in his eyes.  The bear was different.  It was just trying to protect itself because I tried to kill it.



	Garvey:
	Ever wonder why your dad beats you?
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	Cole: (looked surprised)
	I’ve never done anything to him.

	Garvey:
	I didn’t say you did.



	Cole:
	He just whips me ‘cause he’s mad.



	Garvey:

(smiled)
	Remind you of anybody we know?

	Narrator:
	When Cole didn’t answer, Garvey shrugged and walked toward the door.



	Garvey:
	I have to run, Champ



	Cole:

(blurted)
	You think I’m lying about the Spirit Bear, don’t you!

	Garvey:

(paused)
	No, you’re not lying.  I think you believe you saw one

	Narrator:
	During the next week, Cole settled into the monotonous routine of the detention center.  His father still didn’t visit.  Each day, however, Garvey stopped by, as did Cole’s mother.  His mother seemed a little different now, happier, and more sure of herself.  She wore casual clothes to visit instead of dressing up.



	Cole’s mother:
	Maybe when this is all over, we can go start a new life somewhere, one day.



	Cole:
	It will never be over.



	Cole’s mother:
	That’s up to us, I’ve quit drinking.



	Cole:

(studied his mother)
	Why?



	Narrator:
	A faraway look crept into her eyes.



	Cole’s mother:
	Nineteen years ago, when your father and I were newly married, we were just like any other young couple—in love and full of dreams.  We dreamed of having you, raising you, and having an ideal family.  We never meant for things to turn out this way.

  

	Cole:
	What happened?



	Cole’s mother:
	Somewhere we took a wrong turn.  Life got to be more than we could handle.  Your father carried too much baggage from his past—baggage he never dealt with.

 

	Cole:
	What do you mean, baggage?
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	Cole’s mother:

(smiled sadly)
	Your father isn’t a bad person, but when he was younger, he had parents who beat him for everything he did.  That’s all he ever knew.  When I saw him start doing it to you, I kept telling myself things would get better.  Drinking helped me ignore reality.

  

	Narrator:
	She shook her head.

	Cole’s mother:
	It took a divorce and you ending up in the hospital to wake me up.  I realized I couldn’t change your father, but I could change me.  I’m sorry you’ve gone through all you have.  Can you ever forgive me?

	Cole:
	You weren’t the one who hit me.

	Cole’s mother:
	No, but I didn’t try to stop it.  I wasn’t there when you needed me.

  

	Cole:
	It’s okay,

	Cole’s mother:
	No, it’s not okay, but maybe we can change things.



	Cole:

(curiously)
	This is the first time you’ve ever talked to me about this.

	Cole’s mother:

(touched his hand)
	This is the first time you’ve been mauled by a bear.

	Narrator:
	Then she gave Cole a big hug.  Cole clung to his mother even after she let go, then turned away to hide his misty eyes.

	Narrator:

	During the following weeks, Cole mentally prepared himself for the inevitable.  He imagined attending a trial and hearing the verdict: guilty.  He imagined being led in handcuffs from the courtroom and for the first time being locked into a real jail cell.  The hardest thing was to imagine being locked up, day after day, week after week, month after month.  While Cole worked through his feelings, he exercised.  For long hours each morning and evening, he lay on his small bed, swinging his arms and legs, arching his back, and stretching to keep his body from stiffening.  Midday, he worked out on weights in the center group area.  He found himself growing stronger, and he found that when he had angry thoughts, he could exercise himself into a sweaty frenzy until pain from his joints drove away his thoughts and left him spent.  No amount of exercise, however, could bring strength back into Cole’s right arm and hand.  It was all he could do to lift a shirt.  Garvey explained to Cole after the second gathering that the Circle would continue meeting without him.  He wouldn’t say exactly why, but he did say that Edwin had remained in Minneapolis to attend the meetings.  During the next two weeks, Edwin stopped by the visit several times.  He never said much, but he studied Cole the way a person looks at a chessboard planning the next move.  When he spoke, he asked pointed questions without explaining himself.  After each visit, he left without saying good-bye.  All he ever mumbled was “Gotta go.”  Nathaniel Blackwood stopped by unexpectedly one day to announce he would no longer be Cole’s lawyer.  Cole’s father had refused to pay additional legal fees, and now a public defender would be assigned.  Barely two days later, Garvey and Edwin stopped by together.  They sat down on Cole’s bed and stared at him.
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	Cole:
	What are you staring at?

	Edwin:

(grunted)
	So you think you’re changed, huh?

	Cole:
	What difference does it make?

	Narrator:
	He looked down at his feet.

	Cole:
	I feel different.

	Garvey:
	How so? 

	Cole:
	It’s hard to explain,

	Edwin

(voice left no room for discussion)
	You better try.

	Narrator:
	Cole quit trying to think of answers with his head, and instead, let his feelings answer.  

	Cole:
	After I was mauled, when I thought I was going to die, I felt like just a plant or something, like I wasn’t important.  I didn’t know

why I even existed.  That scared me I know it doesn’t make any sense, but I realized that I was dying and I had never really even lived.  Nobody trusted me.  I had never loved anybody, and nobody had ever really loved me.  


	Narrator:
	Edwin and Garvey exchanged a glance

	Garvey:
	So how did that change things?

	Cole:
	I don’t know

	Narrator:
	Emotions welling up from deep inside.

	Cole:
	I really don’t know.  I just know that my dad’s not going to ever come back to say he’s sorry.  Even if he did, he couldn’t change what he did.  He couldn’t take away the memories.

  

	Edwin:
	So, you think this is all his fault, huh?

	Cole:

(voice trembling)
	No, Mom said his parents beat him up, too.  I don’t know where the anger all started.  All I know is I don’t ever want to have a did and beat him up



	Narrator:
	Cole wiped at his eyes.



	Garvey:
	What makes you think you’re better than your dad or his parents?



	Cole:
	I’m no better.  I’m worse.  Dad never ended up in jail.

  

	Garvey:
	Not yet, so if you are worse, what makes you think things can be different for you?




Appendix #10a4
	Cole:

(swallowed hard)
	Maybe they can’t be.  Maybe I’ll never change.  All I know is that things happened on the island that I can’t explain.  I’ve never been so scared.

  

	Narrator:
	When Edwin and Garvey didn’t answer, Cole found himself irritated.

  

	Cole:
	What’s with all the question? You two are wasting your time now.



	Edwin:
	Are we?



	Narrator:
	Cole fought back the tears blurring his vision



	Cole:

(blurted)
	You two are the only ones who ever cared about me.  It’s not like I don’t appreciate what you’re doing.  But I screwed everything up.  I’m going to jail—can’t you see that?  Why don’t you just leave me alone now and quit wasting you time?



	Narrator:
	Garvey cleared his throat strongly and rubbed at his neck



	Garvey:
	Edwin and I are probably the two biggest fools alive.



	Edwin:

(added)
	Or maybe we remember our own pasts too well



	Garvey:
	We still believe in you and think there’s hope.  Because of that, we’ve stuck our necks out so far, we feel like two giraffes.  Last night we convinced the Circle to release you to our custody.



	Cole:
	What do you mean, your custody?



	Edwin:
	You’re going back to the island
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Appendix #10B2
ACT Prompt

Read and respond to the prompt below.  Review the rubric provided prior to writing your response. (12 points)

	People differ in the way they handle their problems.  Some people believe that problems are best handled by seeking help from others.  They believe one should talk and listen to the advice of others.  They advocate joining a support group.  Others believe that problems need to be resolved by the individual alone. They believe one should not share personal dilemmas.  They believe in privacy and have no desire to share or discuss their problems with others.  They encourage physical outlets to clear their minds and come to a decision.  

Write an essay taking a position on this issue. You may write about either one of the two points of view given, or you may present a different point of view on this question.  Use specific reasons and examples to support your position.



· Attention getter:  How will you introduce or begin your paper so that it interests your reader?
· A clear thesis statement?

· Information or evidence to support your stand?
· Are you saying enough to persuade the reader to some over to your side?
· Have you acknowledged the counter-argument and explained what is wrong with the counter-argument?
· Do you have a powerful conclusion?
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ACT Analytic Rubric
	Traits
	6
	5
	4
	3
	2
	1

	Position and

Understanding

of Task
	The essay shows a clear understanding of the task. The essay takes a position on the issue and may offer a critical context for discussion.
	The essay shows a clear understanding of the task. The essay takes a position on the issue and may offer a broad context for discussion.
	The essay shows an understanding of the task. The essay takes a position on the issue and may offer some context for discussion.
	The essay shows some understanding of the task. The essay takes a position on the issue but does not offer a context for discussion.
	The essay shows a weak understanding of the task. The essay may not take a position on the issue, or the essay may take a position but fail to convey reasons to support that position, or the essay may take a position but fail to maintain a stance.


	The essay shows little or no understanding of the task. If the essay takes a position, it fails to convey reasons to support that position.

	Complexity
	The essay addresses complexity by examining different perspectives on the issue, or by evaluating the implications and/or complications of the issue, or by fully responding to counter-arguments to the writer's position.


	The essay shows recognition of complexity by partially evaluating the implications and/or complications of the issue, or by responding to counter-arguments to the writer's position.
	The essay may show some recognition of complexity by providing some response to counter-arguments to the writer's position.
	The essay may acknowledge a counter-argument to the writer's position, but its development is brief or unclear.
	There is little or no recognition of a counter-argument to the writer's position. 
	

	Focus and

Development

of Ideas
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	Development of ideas is ample, specific, and logical. Most ideas are fully elaborated. A clear focus on the specific issue in the prompt is maintained.
	Development of ideas is specific and logical. Most ideas are elaborated, with clear movement between general statements and specific reasons, examples, and details. Focus on the specific issue in the prompt is maintained.


	Development of ideas is adequate, with some movement between general statements and specific reasons, examples, and details. Focus on the specific issue in the prompt is maintained throughout most of the essay.
	Development of ideas is limited and may be repetitious, with little, if any, movement between general statements and specific reasons, examples, and details. Focus on the general topic is maintained, but focus on the specific issue in the prompt may not be maintained.
	The essay is thinly developed. If examples are given, they are general and may not be clearly relevant. The essay may include extensive repetition of the writer's ideas or of ideas in the prompt. Focus on the general topic is maintained, but focus on the specific issue in the prompt may not be maintained.
	The essay is minimally developed. The essay may include excessive repetition of the writer's ideas or of ideas in the prompt. Focus on the general topic is usually maintained, but focus on the specific issue in the prompt may not be maintained.


	Organization
	The organization of the essay is clear: the organization may be somewhat predictable or it may grow from the writer's purpose. Ideas are logically sequenced. Most transitions reflect the writer's logic and are usually integrated into the essay. The introduction and conclusion are effective, clear, and well developed.


	The organization of the essay is clear, although it may be predictable. Ideas are logically sequenced, although simple and obvious transitions may be used. The introduction and conclusion are clear and generally well developed. 
	The organization of the essay is apparent but predictable. Some evidence of logical sequencing of ideas is apparent, although most transitions are simple and obvious. The introduction and conclusion are clear and somewhat developed.
	The organization of the essay is simple. Ideas are logically grouped within parts of the essay, but there is little or no evidence of logical sequencing of ideas. Transitions, if used, are simple and obvious. An introduction and conclusion are clearly discernible but underdeveloped.
	There is some indication of an organizational structure, and some logical grouping of ideas within parts of the essay is apparent. Transitions, if used, are simple and obvious, and they may be inappropriate or misleading. An introduction and conclusion are discernible but minimal.
	There is little or no evidence of an organizational structure or of the logical grouping of ideas. Transitions are rarely used. If present, an introduction and conclusion are minimal.

	Language
	The essay shows a good command of language. Sentences are varied and word choice is varied and precise. There are few, if any, errors to distract the reader.


	Language is competent. Sentences are somewhat varied and word choice is sometimes varied and precise. There may be a few errors, but they are rarely distracting.
	Language is adequate, with some sentence variety and appropriate word choice. There may be some distracting errors, but they do not impede understanding.


	Language shows a basic control. Sentences show a little variety and word choice is appropriate. Errors may be distracting and may occasionally impede understanding.


	Sentence structure and word choice are usually simple. Errors may be frequently distracting and may sometimes impede understanding.


	Sentence structure and word choice are simple. Errors may be frequently distracting and may significantly impede understanding.
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Basic rules if you are lost and alone in the wilderness

Do you know what to do if you are lost and alone in the wilderness? Learn these simple rules for wilderness survival:
1. Relax. Don't panic!  If you are lost and alone in the wilderness sit down and stay put until the fear, anger, and or frustration has gone from the system. 
Collect your thoughts. What do you have that can help you in this situation? Your mind is your greatest survival tool!

2. Check your survival kit. 
Be sure that you know how to use everything that is in your survival kit. Take an inventory of your mind, remember what you always thought you would do if you got lost. What wilderness survival skills have you learned? 

3. Look around, where to stay? 
Is there an open area so the searchers can see you? 

4. Create your plan of action.

Figure out what order you will do things in. Be sure that you do not overcomplicate things. If you are lost in the early spring or late fall, or are at a higher altitude, keeping warm should be your number one priority.
     Find or make a shelter against the weather.
     Build a fire for heat and signaling.
     Find water. 
     Signaling to attract attention.
If injured, first aid has top priority no matter what climate you are in.
Remain positive, this is a real survivor challenge but you do have the ability to survive. 

5. Stay in one place, and wait it out.
Do not wander around. If you told someone where you were going then people are probably looking for you.
The primary reason you should not move once you realize you are lost is historically people who are lost and alone in the wilderness continue to move, move further away from where they should be.
After several days of waiting to be rescued you may decide that no one is looking for you, in this case you must attempt to find your own way to safety. To be able to navigate both with and without map and compass is an important wilderness survival skill.

Conclusion:
Teach your family, children and your friends. If lost and alone in the wilderness these simple survival rules can save lives.

Appendix #11A1
Survival food procurement in the wilderness

It is essential to understand where to find survival food, even food is the least pressing wilderness survival need. With plenty of water and a comfortable resting place, most of us can live approximately three weeks without food.

However, food is important for our mental and emotional state, as well as a source of energy and to maintain a normal body temperature.

Food from Nature The wilderness is full of natural foods, ranging from plants to insects. But vary your diet to make sure you get the right proportions of fat, protein, carbohydrates, minerals and vitamins. Meat and fish are good sources of protein and fat. Meat and fish provide virtually everything a long-term survivor would need.

Use food from the nature as your food survival supply before using your wilderness survival kit rations. 

If water is scarce, avoid eating. Searching for food and digestion, consume a lot of your body's water. If water is plentiful, or if you must eat, consider the basic guidelines below.

Insects Your most vital nutritional needs in an outdoor survival situation are protein and fat. Most insects are rich in both. Turn off your cultural bias against eating insects. Edible bugs are delicious survival meals.

Wild edible plants Depending of time of the year, you will almost always find edible plants and berries in the wilderness. The problem is knowing which ones are edible.  Increase your knowledge about wild plants as survival food. 

Fishing Fish are a valuable food source. So if you find yourself in a wilderness survival situation near a river or stream, fishing should be considered. Learn different simple methods of catching fish. 

Trapping Unless you are an experienced hunter, hunting animals for meat is inadvisable in a survival situation. Hunting is difficult and you will expend a lot of energy to get your survival food. Instead of hunting consider trapping.

Trapping requires less skill and leaves you free to spend time looking for other survival food sources. The wilderness survivor needs simple traps that are easy to remember an easy to construct.

Bird eggs Bird eggs are excellent survival meals and most bird eggs are good to eat. Eggs offer high nutritional value, are convenient and safe. They can be boiled, baked or fried.

Methods of cooking Cooking is a skill of great importance for all wilderness travelers. Cooking not only makes many foods more appetizing to taste but also ensure that parasites and bacteria are killed. Avoid food poisoning. 

A compact camping stove is very convenient in the wilderness. However, in many situations, a cooking fire is more practical and allows a wider variety of cooking opportunities. For example campfire cooking without any cooking utensils.   
Natural food sources When you learn more about how to find food in the wilderness you also learn more about the nature itself. The more you learn, the more you will love and enjoy the great nature we have. For more great survival food tips, see what readers of this website have submitted. 
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Focus Question #3:
 What are the lessons that Garvey and Edwin are trying to teach Cole?

Answer Plan:

1) Write a sentence that restates the question.

2) Write a few sentences about what Garvey tells Cole.

3) Write a few sentences about what Edwin explains to Cole.

4) Conclude with a prediction about how these lessons may or may not help Cole. 

Possible Answer:

[1] A more reflective Cole returns to the island; this allows him to listen to what Garvey and Edwin have to say. [2] After watching Cole gobble up a plain hot dog, Garvey cooks his hotdog, humming and praising its worth. He then cuts it up into three pieces and adds cheese, tomato, ketchup, salt, and pepper to each one. Garvey shares the food with Cole and Edwin and proposes a toast to friendship, to the future, to good health, and to the sun, rain, earth, and sky. Cole watches this, amazed, as well as dumbfounded that someone would make such a big deal over a hot dog. Garvey explains to Cole that to him his hotdog was much more than food. It was a feast and a reason to celebrate. Garvey tells Cole that he wants him to find things in life, especially on the island, to celebrate. [3] The next morning, Edwin wakes up Cole. It’s before dawn and very cold. Edwin takes Cole to a pond and orders him to get into the brisk water with him. Cole obeys and as his body adjusts to the frigid temperature, he notices that Edwin has entered the water carrying a stick. He asks him why he has the stick. Edwin explains that the right end of the stick represents happiness and the left end anger. He hands the stick over to Cole and tells him to break off the left end. Cole does this. Edwin tells him to break off some more because there still is a left end. Cole breaks it again and still there is a left end. To his frustration, Cole realizes he can never get rid of his anger just like he can never get rid of the left end of the stick. Anger, like the left end of the stick, will always be there. He must learn how to deal with it. Edwin then has Cole look at the rising sun and decide if the sky is sunny or stormy. Cole replies that it depends on how one looks at it. If one looks at the clouds, it is stormy. If one looks at the glorious sunrise, it is sunny. Edwin explains to Cole that life is like the sky. What you focus on becomes your reality. You can choose to focus on either happiness or anger. They are always both there. [4] I think that the way Cole is reacting to Garvey and Edwin suggests that he is beginning to internalize or learn the lessons they are trying to teach him.

Appendix #11B
Dashes

Time Statement, When Statement, Sentence--Fragment

Ten years ago, when we lived in downtown Detroit, we would always go to the Thanksgiving Parade --bundled up, of course.

Sentence--Question

He said we could go to the movies--didn’t you already know that?

Sentence, Fragment--

He left for college yesterday. If only—
They sentence--they sentence

They shouldn’t leave the TV on when they go--they know better.

Infinitives

Subject/Compound Verb/Infinitive/Prepositional Phrase

The manager walked and checked thoroughly to be sure no one was left in the store. 

“Sentence/Infinitive,” Source Phrase.

“I have to brush my teeth,” he said.   

Subject/Infinitive/Prepositional Phrase/Verb Phrase

The woman to walk through the door was the doctor.

Affirmation, but statement/Infinitive

Yes, but you didn’t attempt to call me.

Question/Infinitive?

What do have you to do?

Explain why sentence/Prepositional Phrase with Infinitive/Prepositional Phrases  

Explain why I would pay for you to go to the movies with my earnings.  

Subject Phrase/Verb Phrase/Prepositonal Phrase with Infinitive

My mom made Thanksgiving dinner with all the trimmings. 

Gerunds

Gerund/Prepositional Phrase/verb Phrase

Smiling at someone can brighten his/her day.

Subject/Verb/Gerund/Adjective

They found my cooking tasty. 
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Participial Phrases

Participial Phrase/sentence
Arriving at the library, I found it closed. 
Subject/Verb/Direct Object/Participial Phrase
Mary saw the dog wagging his tail. 

"Question?" Source Phrase/Participle Phrase

“Did I miss anything?” Brandon asked, removing his coat. 

Participial Phrase, Subject/Compound Verb/Prepositional Phrase 

Catching e football, Christopher ran and maneuvered his way to the end zone.
Appendix #12A2
Grammar Study: Dashes

Chapters 14-19

Discuss: Look at these sentences. They are all from Chapters 14-19 of Touching Spirit Bear.  What do you see? Why is the dash used? 
a) Nineteen years ago, when your father and I were newly married, we were just like any other young couple—in love and full of dreams. (Chapter 14)  

b) I’m going to jail—can’t you see that? (Chapter 15) 

c) I didn’t mean what I said, I just—(Chapter 19)

d) They’re just noise in the air—they don’t mean anything. (Chapter 19)

e) Do whatever you want—that’s your usual program. (Chapter 19)

Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have dashes? Do you see more than one pattern? Write them down on the lines below.

______________________________________________________________________

______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have dashes. 

Appendix #12A3
Grammar Study: Infinitives

Chapters 14-19

Discuss: Look at these sentences. They are all from Chapters 14-19 of Touching Spirit Bear.  What do you see? 
a) Finally the guard nodded reluctantly and allowed Cole to walk freely during the transfer.  (Chapter 14)

b) “I have to run, Champ,” he said. (Chapter 14) 

c) The only person to speak in Coles’ defense was Garvey.  (Chapter 15)

d) “No, but I didn’t try to stop it.” (Chapter 15) 

e) “Do you have anything to share?” (Chapter 15)

Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have infinitives? Do you see any new patterns? Write them down on the line below.

______________________________________________________________________

______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have dashes. 

Appendix #12A4
Grammar Study: Gerunds

Chapters 14-19

Discuss: Look at these sentences. They are all from Chapters 14-19 of  Touching Spirit Bear.  What do you see? What is the same about the words that are italicized?

No words were italicized. 
a) Explain why we shouldn’t transfer your case back to the court system for prosecution and sentencing.   (Chapter 14)

b) We have no way of knowing if Cole is over his anger. (Chapter 15) p. 130
c)  Facing in a new direction is the first step of any new journey. (Chapter 15)

d)  “. . . Cole lay awake in the tent listening to their deep, regular breathing. (chapter 17) p. 140
Discuss and Do: Looking over the above samples, what might a pattern look like for sentences that have gerunds? Is there more than one? Write them down on the line below.

______________________________________________________________________

______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have gerunds

Appendix #12A5
Grammar Study: Participial Phrases

Chapters 14-19

Discuss: Look at these sentences. They are all from Chapters 14-15 of Touching Spirit Bear.  What do you see? Who is the –ing referring to?

a) Breathing hard, Cole eyed Edwin with distrust. (Chapter 14) 

b) Standing alone, Cole eyes the aluminum skiff sitting unguarded. (Chapter 15)

c) It had irked Cole watching his sports gear, including his dirt bike, snowmobile bicycle, skis, and even his helmet all sold through a newspaper ad like some junk at a cheap garage sale.  (Chapter 15) 

d) “Is anybody hungry?” Cole said lowering a cooler from the tree (Chapter 15)

e) Nearing the flames, he closed his eyes and leaped high into the air to breach. 

Discuss and Do: Looking over the above samples, what might some patterns look like for sentences that have participial phrases? Write them down on the line below.

______________________________________________________________________

_______________________________________________________________________

Do:  Using the pattern and samples sentences above as models, create your own sentences that have participial phrases. 

Appendix #12A6
Processing Activity:

Cole has made many changes since he first went to the island. He has faced many challenges and is realizing the fact that he is the only one who can make the change to be a better person. 

Do one of the following:

Create a theme song that represents Cole.  (Inferring, Synthesizing)

 

Or

Create a dance that represents Cole.  (Visualizing, Inferring, Synthesizing)



Or

Create a time line that shows what Cole has experienced.  (Determining Importance)



Or

Create a totem that represents Cole.  (Visualizing, Making Connections, Synthesizing)
Appendix #13A
Directions for Story Theater based on Anger Dance (pp. 192-194)  

1. Volunteer(s) will take home the following story theater script to practice and prepare to act it out for the class the following day.  This script is based on Cole’s anger dance.

2. The following rudimentary props need to be in place before the dance begins: a blazing fire with burning chunks of wood, a lone tree by the cabin, a shoreline, and a big rock.  These props may simply be signs indicating where these things are located, or they may be actual props.  

3. A narrator reads the script while the volunteer acts it out.

Story Theater Script

Narrator:

“After discovering how to be invisible, Cole was ready for the dance of anger.
· Cole is presently crouching by the fire.

· When the fire blazes high, he stands.

· Suddenly a frightening scream escapes his throat.

· After the sound disappears, he begins to dance.

· He spins and weaves, crossing the clearing to a lone tree near the cabin.

· He crouches by the tree’s trunk and clenches his fists.

· He thinks, “The tree defied me.  That’s why I attacked the Spirit Bear.  Its proud existence challenged me.”

· He exclaims, “Get out of my way!” and swings his fist as if to hit the tree.

· Again and again he warns the tree to move out of his way.

· When the tree doesn’t move, Cole lunges forward, swinging his fists to within inches of the trunk.

· He yells, “Get out of my way!  I’m warning you!”

· Seeing that the tree still doesn’t move, he grabs at and breaks the lower branches, all the while muttering angry threats.

· Cole spins and lunges at imaginary enemies, yelling at the rocks and the sky and the water, “Get away!  Don’t mess with me!”

· The dance grows more violent.

· Cursing wildly but just muttering, he turns back to the flames and gives the burning chunks of wood a hard kick.  
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· He kicks again and again.

· Cole stalks among the glowing embers that he has now scattered everywhere.

· Grunting with rage, he pretends to throw his spear, then falls to the ground and clutches his hip and arm.  

· In his mind he relives the bear attack and the hatred he had once felt for the Spirit Bear.

· He twists on the ground, reliving the pain, the cold, and the loneliness.

· Still on the ground, he writhes slowly on his back.  In his mind he sees the storm that killed the baby birds, the lightning flash, and the crash of the huge tree.

· Standing, Cole walks to the shoreline and picks up a big rock and walks in circles.

· With an exaggerated motion, he heaves the rock it into the water.

· When the waves from the splash hit the shore, he calls into the darkness, “I’m sorry!  Please forgive me!  I didn’t mean to hurt Peter!”

· Tears come to his eyes, but the dance continues.

· He moves back to the fire and spins with a graceful motion, gently kicking the larger coals back together.

· One by one he returns the scattered chunks to the fire pit, each piece becoming a part of his dance and a part of his healing.

· Cole hugs his arms tightly to his chest and keeps dancing.

· He can’t stop crying.

· He turns to face the tree he had threatened earlier.  He lunges toward the tree, only this time he lets his fists strike the trunk.  

· With each lunge, he strikes the tree harder, ignoring the pain.

· He stops suddenly and catches his breath, feeling ashamed.

· He sinks to his knees at the base of the tree, and his body shakes with sobs.

· He whispers, “I’m sorry!  I’m so sorry!”

· He then cries loudly, “I forgive you.  I forgive you.”

· Then, his energy totally spent, Cole collapses to the ground.
· Now his dance is over.”

Appendix #14A2
Focus Question #4: 

Predict what the lesson(s) from the anger dance will be.

Possible Answer: One important lesson from the anger dance is to forgive.  When Cole is angry, he is giving someone else control of his feelings, so they own him.  Forgiving gives him control again.  It isn’t enough, however, to be sorry and forgive.  Somehow he has to figure out a way to help Peter (195).

Appendix #14B
Vivid Verbs

As writers we often get stuck in particular patterns of writing, and one of these patterns is using the same verbs over and over again. One way to solve this problem is by replacing your general verbs with vivid verbs.

Vivid verbs are useful for a variety of reasons. First of all, they make your writing more interesting and enjoyable for the reader. Secondly, vivid verbs have more specific meanings than the general verbs they replace. However, you must be careful when replacing a general verb with a vivid verb to ensure that the vivid verb does not significantly alter the meaning of the sentence. Always consult a dictionary if you’re unsure of a word’s exact meaning.

The following table reveals several examples of general verbs and the vivid verbs that you can use to replace them. Keep in mind that each vivid verb has its own distinct meaning.

	General Verb
	Vivid Verbs

	dislike
	abhor, abominate, avoid, condemn, deplore, despise, detest, disapprove, hate, loathe, resent, scorn, shun

	eat
	consume, devour, dine, feast upon, gobble, ingest

	like/love
	admire, adore, appreciate, cherish, be fond of, worship

	run
	dart, dash, jog, lope, scamper, scurry, sprint

	say/said
	address, critique, define, establish, evaluate, examine, formulate, identify, propose, recommend, , report, suggest, urge

	walk
	amble, hike, march, plod, saunter, stroll, stride, trek, trudge

	work
	employ, labor, toil, slave


Appendix #15A

Focus Question #5
Cole’s father beat him because he had been beaten. Cole beats Peter because it is what he knows.  How might Cole and/or Peter break this cycle of violence?

Answer Plan

1. Restate the question to introduce the answer.

2. Provide reasonable suggestions that change attitudes and/or break the cycle of violence.

3. Conclude with a summary.

Possible Answer

[1] Cole perpetuates his family’s cycle of violence by senselessly beating Peter.  And even though Cole has learned much from his experiences on the island, he must do more to break the cycle of violence. [2] Despite his personal growth, Cole feels that Peter must see that he has changed so that Peter can heal.  It is not enough for Cole to feel remorse for his wrongdoing. And although Cole has forgiven his father and himself, he knows that the cycle of violence will not be broken until he helps Peter. If Peter resists, Cole must find someone else to help, just as Edwin and Garvey have done.  He must embrace his new role and “pay it forward.” Cole and Peter need to spend time together. Together on the island, Cole can share with Peter his path to healing. He can take Peter to the soaking pond where he seeks peace and is at one with nature and take him to the hill where he carries the rock that symbolizes his anger. He might show Peter how the anger is released as the ancestor stone falls down the hill. Cole could explain the totem and dances and relate the lessons that he has learned from the animals. Cole needs to show Peter that he, too, can change, that he can trust again and feel valuable. [3] In the end, Peter needs to feel that he is an important part of the circle of life. 

Appendix #15B
Procedure for Diad Partner Read

Students will read in pairs. Partners will determine the length of their selection(s) i.e. a few paragraphs or a few pages.  
Reader #1 will begin reading the assigned section aloud.  At the conclusion of his/her part, Reader #1 will retell what has occurred. 
Reader #2 will listen to the summary and then add any additional information that he/she feels necessary to ensure understanding of the work.

Reader #2 will continue the aforementioned method by reading his/her part and proceeding with his/her retelling.  
Reader #1 will listen and consequently add his/her thoughts to enhance understanding.  
The process continues in this fashion until the entire assigned selection has been read and discussed.

Appendix #16A

MISD Literature Assessment Unit 8.3--Close and Critical Reading

Theme: No Man is an Island—Touching Spirit Bear (Excerpt from Chapter 26) 

"Where are you going?" asked Garvey.

"I have to try something," Cole said. He walked slowly down across the rocks toward Peter. When he was twenty feet away, the sound of his footsteps made Peter look up.


"Stay away from me!" Peter screamed; scrambling to get up.


Cole backed away. "Peter, I'm not going to hurt you."

      He held out the candy bar. "I just brought you this."


"Get away!" Peter screamed again.

Cole crouched and set the Snickers back on a rock, then turned and retreated to the cabin. He sat down again by the window. “Give him time," said Garvey.

During the next half hour, Peter glanced at the candy bar several times but didn't move toward it. Finally Cole pulled out his schoolwork and began working on his math. After a full hour, he rocked back in the chair and rubbed at his eyes. "How are my parents?" he asked.
Garvey set down a book he was reading and looked up. "Your mother is doing great and sends her love. Your father has filed a lawsuit to have the abuse charges against him dropped. He’s also filed for your custody.

      "You mean he wants to take me away from my mom?" 


"I think it's a matter of pride. He thinks he can always get his way and doesn't want anyone or 
       anything to win out over him."

Cole traced the eraser of his pencil across the table. "I used to be like that."

     "I know you did."

       "Do you think he'll win," asked Cole.

       Garvey shook his head. "Over my dead body."

Cole set down his pencil. "I haven't talked to you in a long time,” he said. "Thanks for standing by me and for everything else you've done. How can I ever pay you back?"

Garvey pointed toward the shore. "Pay me back by not giving up on Peter." Cole looked out the window and saw that Peter was still sitting on the shore, but the Snickers bar was gone. Cole smiled. "I won't give up on him."

When another two hours passed without Peter mov​ing, Garvey went out to talk to him. Even after coaxing, Peter refused to enter the cabin until Cole had left and set up a tent nearly a hundred yards away. All afternoon Cole sat in the tent. After dark, Garvey brought out some hot supper. "How long do I stay out here?" Cole asked, shivering as he wolfed down the warm food.
“How long does somebody stay scared when they’ve been beaten senseless?” Garvey asked bluntly. “Good night.”
Appendix #16B1
8.3 Close and Critical Reading—Touching Spirit Bear, Chapter 26 —Student

Disposition: Reflective Inquiry— Theme:  No man is an island.
What does the text say? (Briefly summarize the excerpt from Chapter 26 of Touching Spirit Bear at the literal level.)

How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)

What does the text mean? (What message/theme/concept is the author trying to get across?)

So what? (What does the message/theme/concept mean in your life and/or in the lives of others?

Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of

others?
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8.3 Close and Critical Reading—Touching Spirit Bear, Chapter 26 —Teacher

Disposition: Reflective Inquiry— Theme:  No man is an island. 
What does the text say? (Briefly summarize the excerpt from Touching Spirit Bear at the literal level.) Cole decides to make a peace offering to Peter, but Peter is not interested. He does not want to be anywhere near Cole. Cole leaves the candy bar behind and while waiting for Peter to decide to accept the candy he asks Garvey about his parents. Cole realizes that he is similar to his father in wanting to get his way. He thanks Garvey for helping him and sticking by him. Cole is glad that Peter finally takes the candy bar. Even after Peter takes the Snickers bar, he does not want to be near Cole. Cole removes himself to an outdoor tent to alleviate Peter’s fear of his presence in the cabin.  Cole asks Garvey how long he will have to stay outside.  Garvey replies until Peter is not scared, and then Garvey says good-night.

How does it say it? In other words, how does the author develop the text to convey his purpose? (What are the genre, format, organization, features, etc.?) This is an adventure story written in the form of realistic fiction. It is written in the third-person limited point of view, as only Cole’s thoughts are open to the reader: "Stay away from me!" Peter screamed; scrambling to get up.  The realistic adventure genre is evident in several attributes: setting—the novel takes places in the present and is in a recognizable place—the wilderness. Conflict is another element of an adventure story that is demonstrated in this excerpt. The following quote from the book shows how Cole is in conflict with family: “‘He thinks he can always get his way and doesn't want anyone or anything to win out over him.’ Cole traced the eraser of his pencil across the table. ‘I used to be like that.’”Cole is also in conflict with Peter: “Peter refused to enter the cabin until Cole had left and set up a tent nearly a hundred yards away.” All afternoon Cole sat in the tent. After dark, Garvey brought out some hot supper. ‘How long do I stay out here?’ Cole asked, shivering as he wolfed down the warm food. ‘How long does somebody stay scared when they’ve been beaten senseless?’ Garvey asked bluntly (also, dialogue to develop characterization). Garvey’s answer reveals his wisdom and that he is a man who instructs through questions, not lectures. While Cole is solving the conflict with himself, he still has a conflict with Peter. Peter does not want to forgive Cole for what he did to him.  The author has interesting word choice.  For example, the author by using the word “wolfed” with Cole’s eating of his supper evokes an image of a lone wolf and emphasizes his isolation.  There is a problem motif in this passage.  Cole is working on numerous problems.  He is working on math, attempting to befriend Peter, and trying to figure out his father and himself.

What does the text mean? (What message/theme/concept is the author trying to get across?)  
Trust is hard to gain once it is lost.

So what? (What does the message/theme/concept mean in your life and /or in the lives of others? Why is it worth sharing telling? What significance does it have to your life and/or to the lives of others?)  Answers will vary but may resemble the following:

· Reading this selection, I am reminded of the time when I was hurt by a friend. I did not want to forgive this friend for being extremely cruel. It bothered me for a long time, and it was nowhere close to what Cole did to Peter. I can relate to Peter not wanting to forgive Cole for hurting him. I also know that once I forgave my friend, I felt much better not having that anger and hurt in me. I was still cautious, as I am sure Peter will be in dealing with Cole. I think in order to heal emotional pain you have to start with forgiveness.
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· I am reminded that I seldom give people the opportunity to hurt me twice.   I am a fairly unforgiving person, except for close friends and family.  My mother is the exact opposite.  She is angry when betrayed by someone.  However, she is incapable of holding a grudge.  For example, if someone lies to her, she will first be hurt and then work it out until she reaches forgiveness.  As a result she is hurt more often than I am, as there are repeat offenders.  However, she also does not carry the anger within her, which makes her more loving than I am.  There is something peaceful about being in her presence, whereas, being with me is often like being in an avalanche; my anger accelerates on the way down the cliff.      
Appendix #16B4
Focus Question #6
How might carving be a breakthrough for the boys?

Answer Plan:

1. Restate the question to introduce the answer

2. Provide a logical reason to explain how carving might be the impetus for change

3. Conclude with a summary

Possible Answer:

[1] As the boys spend their days together, Peter journeys from the role of observer to participant.  Carving is an activity that may prove to be the breakthrough in their relationship that leads to their healing. [2] Carving is something Peter is better at than Cole. Cole is eager to learn. Peter is in control of the situation. He feels he has something to offer—that he is truly valuable. [3] Feeling of value will help Peter to heal and realize his place in the circle of life.
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Focus Question # 7: 

What is the lesson of the bear?

Answer Plan:

1. Restate the question.

2. Write a few sentences that summarize what happens between Peter and Cole at the pond. 

3. Write a few sentences that summarize what happens when the spirit bear appears.

4. Write a few sentences that describe what the spirit bear represents to Peter and Cole.

5. Conclude with a couple of sentences on how the lesson of the Spirit Bear is relevant to your own life.

Possible Answer:

[1] The spirit bear provides several lessons for the boys. [2]In this last chapter, Peter announces that he and Cole will go the pond alone. On the way there, Cole tries to reach out to Peter, but Peter rebuffs him. Peter can no longer tolerate Cole’s attempts and proceeds to beat him up and berate him. Cole does not defend himself. Instead, he allows Peter to pummel him. Peter then begins to cry, and Cole attempts once more to explain how the experiences on the island have changed him and how sorry he really is. Peter, exhausted, falls into Cole’s arms, and they hug. [3] As they embrace, the Spirit Bear appears. In disbelief, the boys sit motionless. The bear stares at them and without a sound walks back into the forest. [4] After the bear leaves, Peter wonders aloud if anyone will believe them. Cole responds, “It doesn’t matter what other people think or believe. It’s what you believe. That’s what’s important.” The bear also teaches them that they’re part of something larger (the circle). Forgiveness is part of that circle, and that is why the spirit bear does not appear until Peter forgives Cole, and Cole really forgives himself. [5] The lessons of the spirit bear relates to my life…  (Students may relate this to a situation in their own life, a current event, or something they may have seen on TV, in the movies, or in a book or magazine.)
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Sample patterns and sentences:

Dashes
Sentence--sentence!  (They are independent clauses not sentences.)

You have to push that button--it’s our only hope!

I sentence--I sentence! (They are independent clauses not sentences.)

I never gave up hope--I knew you could do it!

Source phrase, “sentence--sentence!”  (They are independent clauses not sentences.)

Bill whispered, “Be very quiet--I don’t want you to wake the baby!”

Infinitives

Subject/Verb Phrase/Infinitive/Prepositional Phrase

Dad was rushing to get to work. 

(You mean) Subject/Verb Phrase/Infinitive/Prepositional Phrase

You mean Henry ran all the way home to get there before the mail?

Subject/Verb/Direct Object/Infinitive

Many teens have chores to do.

When statement, Sentence/Infinitive  (Independent Clause not sentence)

When I was your age, I had lots of chores at home to do.

Subject/Verb/Participle/Infinitive Phrase 

Juan walked away trying to remember her name. 

Gerunds

Gerund/Prepositional Phrase/Verb Phrase  

Surfing in California can be fun, but also dangerous. 

Subject Phrase/Verb Phrase/Prepositional Phrase with Gerund

The students were penalized for cheating. 

Gerund/Verb Phrase/Prepositional Phrase

Traveling might satisfy your desire for new experiences.

Gerund/Prepositional Phrase/Verb phrase/Like Statement

Sleeping in the hammock can be as peaceful as a baby in its crib. 

Participial Phrases

Participial Phrase, Sentence, Then statement (The “then statement” includes another independent clause.)

Arriving at the store I found it was closed; then I went home.

Subject/Verb Phrase/ Participial Phrase/Until Statement (The “until statement” includes an independent clause.)

Sid ate popcorn watching an old movie until it was all gone. 

“Quotation,” Source Phrase, Participial Phrase, Prepositional Phrase

“Congratulations!” the judge said, putting the medal around the winner’s neck.

Participial Phrase, Sentence, but Sentence (They are independent clauses not sentences.)

Polishing his first car, Frank developed sore muscles, but he was very proud of his work.   
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Grammar Study: Dashes

Chapters 24-28

Directions: Look at these sentences. They are all from Chapters 24-28 of Touching Spirit Bear.   What do you see? How does the author use the dash used to show emotion?

a) “I don’t know what else to say--that’s the best idea I have.” (Chapter 25)

b) “I don’t need to think--I need you out of my face!” (Chapter 27)

c) Cole paused, “The dance, carving the totem, carrying the ancestor rock, touching the Spirit Bear, it was all the same thing--it was finding out who I really was!” (Chapter 28)

Discuss and Do: Looking over the above examples, what might a pattern look like for sentences that have dashes? Write them down on the lines below.

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Do: Using the patterns and sample sentences above as models, create your own sentences that have dashes. 

Appendix #17B2
Grammar Study: Infinitives

Chapters 24-28

Directions: Look at these sentences. They are all from Chapters 24-28 of Touching Spirit Bear.   What do you see? What does the infinitive add to the sentence?

a) He was tired of trying to prove himself to the world. (Chapter 25)

b) “You mean he wants to take me away from my mom?” (Chapter 26)

c) “Every animal has something to teach us,” Cole said. (Chapter 27)

d) “When you carve, it gives you time to think.”  (Chapter 27)

e) Peter bent down pretending to tie his boot. (Chapter 28)

Discuss and Do: Looking over the above examples, what might a pattern look like for sentences that have infinitives? Write them down on the lines below.

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Do: Using the patterns and sample sentences above as models, create your own sentences that have infinitives. 
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Grammar Study: Gerunds

Chapters 24-28

Directions: Look at these sentences. They are all from Chapters 24-28 of 

Touching Spirit Bear.  What do you see? Why would the author use gerunds?

a) Carving on the totem became almost impossible. (Chapter 24)

b) His dance of anger had really been the dance of forgiveness and healing. (Chapter 25)

c) “Coming here was something I needed as badly as you and Peter.” (Chapter 25)

d) The chattering of a squirrel nearby echoed like thunder in the silence. (Chapter 28)

Discuss and Do: Looking over the above examples, what might a pattern look like for sentences that have gerunds? Write them down on the lines below.

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Do: Using the patterns and sample sentences above as models, create your own sentences that have gerunds. 
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Grammar Study: Participle Phrases

Chapters 24-28

Directions: Look at these sentences. They are all from Chapters 24-28 of Touching Spirit Bear.  What do you see? What seems to always follow the participle?

a) Reaching the pond, he stripped in the darkness then waded in without hesitation. (Chapter 24)

b) He waded in forcing steady breathes until he reached the rock ledge on the far side.     (Chapter 26)

c) “Now my ancestor rock becomes my anger,” Cole explained, setting the big rock down.  (Chapter 26)

d) Shielding his face, Cole got to his feet, but Peter stormed forward and shoved him again. (Chapter 28)

Discuss and Do: Looking over the above examples, what might a pattern look like for sentences that have participial phrases? Write them down on the lines below.

_______________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Do: Using the patterns and sample sentences above as models, create your own sentences that have participial phrases. 
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Scientist: Four golden lessons

Steven Weinberg

When I received my undergraduate degree — about a hundred years ago — the physics literature seemed to me a vast, unexplored ocean, every part of which I had to chart before beginning any research of my own. How could I do anything without knowing everything that had already been done? Fortunately, in my first year of graduate school, I had the good luck to fall into the hands of senior physicists who insisted, over my anxious objections, that I must start doing research, and pick up what I needed to know as I went along. It was sink or swim. To my surprise, I found that this works. I managed to get a quick PhD — though when I got it I knew almost nothing about physics. But I did learn one big thing: that no one knows everything, and you don't have to.

Another lesson to be learned, to continue using my oceanographic metaphor, is that while you are swimming and not sinking you should aim for rough water. When I was teaching at the Massachusetts Institute of Technology in the late 1960s, a student told me that he wanted to go into general relativity rather than the area I was working on, elementary particle physics, because the principles of the former were well known, while the latter seemed like a mess to him. It struck me that he had just given a perfectly good reason for doing the opposite. Particle physics was an area where creative work could still be done. It really was a mess in the 1960s, but since that time the work of many theoretical and experimental physicists has been able to sort it out, and put everything (well, almost everything) together in a beautiful theory known as the standard model. My advice is to go for the messes — that's where the action is.

My third piece of advice is probably the hardest to take. It is to forgive yourself for wasting time. Students are only asked to solve problems that their professors (unless unusually cruel) know to be solvable. In addition, it doesn't matter if the problems are scientifically important — they have to be solved to pass the course. But in the real world, it's very hard to know which problems are important, and you never know whether at a given moment in history a problem is solvable. At the beginning of the twentieth century, several leading physicists, including Lorentz and Abraham, were trying to work out a theory of the electron. This was partly in order to understand why all attempts to detect effects of Earth's motion through the ether had failed. 
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We now know that they were working on the wrong problem. At that time, no one could have developed a successful theory of the electron, because quantum mechanics had not yet been discovered. It took the genius of Albert Einstein in 1905 to realize that the right problem on which to work was the effect of motion on measurements of space and time. This led him to the special theory of relativity. As you will never be sure which are the right problems to work on, most of the time that you spend in the laboratory or at your desk will be wasted. If you want to be creative, then you will have to get used to spending most of your time not being creative, to being becalmed on the ocean of scientific knowledge.

Finally, learn something about the history of science, or at a minimum the history of your own branch of science. The least important reason for this is that the history may actually be of some use to you in your own scientific work. For instance, now and then scientists are hampered by believing one of the over-simplified models of science that have been proposed by philosophers from Francis Bacon to Thomas Kuhn and Karl Popper. The best antidote to the philosophy of science is a knowledge of the history of science. More importantly, the history of science can make your work seem more worthwhile to you. As a scientist, you're probably not going to get rich. Your friends and relatives probably won't understand what you're doing. And if you work in a field like elementary particle physics, you won't even have the satisfaction of doing something that is immediately useful. But you can get great satisfaction by recognizing that your work in science is a part of history.
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Resource List—Final Project

Process:

http://www.storycenter.org
Where it all began – The Center for Digital Storytelling in Berkeley, California

http://www.digitales.us/index.php
Bernajean Porter’s site with great examples and resources

http://www.storycenter.org/canada/index.html
This site guides the writer through the steps in creating a story based on a photograph or a small number of photos.
Examples:

http://walledlake.k12.mi.us/aal/digstorytelling
A great site with links to examples, the process, and information from Walled Lake Schools.  Try – Wish My Grandpa Never Smoked

http://www.coe.uh.edu/digital-storytelling
Educational Uses of Digital Storytelling choose stories that inform and instruct for additional ways to use Digital Storytelling

Creating a Digital Story – PowerPoint:

http://blogs.writingproject.org/blogwrite64/stories/storyReader$226
A classroom blog/tutorial on creating a digital story in PowerPoint

Images and Audio Clip Resources

http://www.kitzu.org
Digital kits for educational digital multimedia along with images and sound

http://pics.tech4learning.com
Copyright friendly images

http://www.unitedstreaming.com
Images and sounds for account holders.  May use images as long as they are not published on the web

http://www.digitales.us/resources/copyright_savvy.php
If you have a question about copyright this site is the place to start.
NOTE:  there is an underscore in the space between the (t) and (s)

Copyright:  Some of the sites are due in part to Diane Zoellmer and Frank Maricola
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Checklist of Digital Storytelling Final Project—Touching Spirit Bear
PLANNING STAGE IN THE CLASSROOM:

_____1.  Will you do it alone or with partner(s)?

_____2.  Write down the lessons you want to share, explain its importance and apply the lesson to your 
   own life.
_____3.  Show to teacher for approval of this rough draft.

_____4.  After approval sketch out eight-ten pictures on the story board that will visually explain your 
   lessons. Remember to add a title slide and a closing slide. 

_____5.  Complete the storyboard and show your teacher.

_____6.  You are ready to start work on a computer!

TECHNOLOGY STAGE ON A COMPUTER:
_____7.  Read over the four page Photostory 3 information sheet. Be certain your know how and 

   where you will save your story before you go too far. Have a Resource List with you for sites 
    
    to assist in pictures, music, sounds, etc.

_____8.  Find your 8-10 pictures. (Be wise about your use of time. Do not spend more than one class 

               period looking for a pictures. Choose the best one, even if it isn't exactly what you want.  If 

               time permits, you can come back to searching for the right picture later on.)

_____9.  Add titles and text to your pictures.

_____10.  Narrate your pictures. Create cue cards using index cards that include the lesson, its 

     application and importance to your own life. 
_____11.  Create and add background music

_____12.  View your digital story.

_____13.  Revisit the rubric and guidelines. 

_____14.  Tweak and edit your story as needed. SAVE! (Remember music, transitions, and special effects.)
PRESENTATION:
_____15.  A presentation day will be _____________.

Appendix #18C
Digital Storytelling Rubric

Student Name:     ________________________________________ 

 

	CATEGORY
	20
	15
	10
	5
	Subtotal

	Point of View - Purpose 
	Establishes a purpose early on and maintains a clear focus throughout. 
	Establishes a purpose early on and maintains focus for most of the presentation. 
	There are a few lapses in focus, but the purpose is fairly clear. 
	It is difficult to figure out the purpose of the presentation. 
	 

	Voice - Pacing 
	The pace (rhythm and voice punctuation) fits the story line and helps the audience really "get into" the story. 
	Occasionally speaks too fast or too slowly for the story line. The pacing (rhythm and voice punctuation) is relatively engaging for the audience. 
	Tries to use pacing (rhythm and voice punctuation), but it is often noticeable that the pacing does not fit the story line. Audience is not consistently engaged. 
	No attempt to match the pace of the storytelling to the story line or the audience. 
	 

	Images 
	Images create a distinct atmosphere or tone that matches different parts of the story. The images may communicate symbolism and/or metaphors. 
	Images create an atmosphere or tone that matches some parts of the story. The images may communicate symbolism and/or metaphors. 
	An attempt was made to use images to create an atmosphere/tone, but it needed more work. Image choice is logical. 
	Little or no attempt to use images to create an appropriate atmosphere/tone. 
	 

	Economy 
	The story is told with exactly the right amount of detail throughout. It does not seem too short, nor does it seem too long. 
	The story composition is typically good, though it seems to drag somewhat OR need slightly more detail in one or two sections. 
	The story seems to need more editing. It is noticeably too long or too short in more than one section. 
	The story needs extensive editing. It is too long or too short to be interesting. 
	 

	Grammar 
	Grammar and usage were correct (for the dialect chosen) and contributed to clarity, style, and character development. 
	Grammar and usage were typically correct (for the dialect chosen), and errors did not detract from the story. 
	Grammar and usage were typically correct, but errors detracted from story. 
	Repeated errors in grammar and usage distracted greatly from the story. 
	 


  

Total: _______/ 100
Source: http://www.umass.edu/wmwp/DigitalStorytelling/Rubric%20Assessment.htm
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Storyboard your ideas!

In each box, sketch what your audience will see with notes about sounds and your story.


Create your first photo story 
Published: June 2, 2005         http://www.microsoft.com/windowsxp/using/digitalphotography/photostory/tips/firststory.mspx

You can use Photo Story 3 for Windows to create visually compelling and fun stories using your pictures and music. This article walks you through the basics of creating a photo story and shows you how easy and fun it can be!

Opening Photo Story                                                                                                To begin a new story, open Photo Story from the Start menu.    

 To open Photo Story
	1.
	Click Start, point to All Programs, and then click Photo Story 3 for Windows. 

	2.
	On the Welcome page, click Begin a new story, and then click Next. 


Importing and arranging your pictures

First, add the pictures that you want to use in the story, and then arrange them in the order that they will be viewed.

To add pictures to your photo story
	1.
	On the Import and arrange your pictures page, click Import Pictures. 

	2.
	In the File Browser dialog box, browse to My Documents\My Pictures\Sample Pictures. 

	3.
	Add all of the pictures listed. 

To add more than one picture at a time, press and hold the CTRL key and click on the pictures you want to add, and then click OK.

All of your pictures should now be present in the filmstrip, as shown in the following screen shot. 

[image: image5.jpg]



The filmstrip in Photo Story is a great place to quickly make changes to your pictures and story. For example, you can drag a picture in the filmstrip to change the sequence. You can click a picture in the filmstrip and click Edit to change the appearance of the picture by rotating it, adjusting the color, fixing red eye or adding effects. You can also right-click a picture in the filmstrip to perform these actions. Try adding an effect to one of the pictures to see what they look like.

	4.
	When you are finished making changes to your pictures, click Next to continue. 




Adding a title to your pictures

With Photo Story 3 you can add text to a picture to create a title for your story.

To add text to your pictures
	1.
	On the Add a title to your pictures page, click the first picture, and then type My first photo story in the text box to the right of the picture.

	2.
	Click the Select Font button.

	3.
	In the Font dialog box, under Font style, click Bold, and then click OK.

	4.
	Click the Align Top button to move the title up on the page.

Repeat steps 1 and 2 to add text to another picture, and experiment with different text styles, sizes, and alignments, using different formatting buttons. 

	5.
	When you are finished adding text to your pictures, click Next.


Narrating your pictures

You can add narration and custom pan and zoom effects to your photo story to make it more unique and personal.

To add narration to your story you need to have a working microphone attached to your computer and set up correctly. A wizard will help you set up your microphone to record narration. There is also a text input area to create cue cards which can be a helpful memory aid when narrating your pictures.

To add narration to your story
	1.
	On the Narrate your pictures and customize motion page, click the Microphone [image: image6.jpg]


 button.

This will launch the Sound Hardware Test Wizard. Complete the wizard by following the onscreen instructions. Once you have completed the wizard, your microphone should be ready to record narration.

	2.
	Click a picture in the filmstrip. 

	3.
	Add any desired text in the cue card area.

	4.
	Click the Record Narration [image: image7.jpg]


 button to start recording narration.

The red dot in the record button will flash indicating recording is taking place. A timer is provided to help you keep track of your narration length. 

	5.
	When you have finished narrating the picture, click the Stop Recording [image: image8.jpg]


 button.

	6.
	Repeat steps 2 thru 4 for each picture for which you want to add narration.

Note   Narration for each picture can not exceed 5 minutes.

	7.
	Once you have added narration, click the first picture in the filmstrip, and then click Preview to see how your story looks and sounds.

	8.
	Close the preview window, and click Next to continue to the next step. 
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Adding background music

With Photo Story 3 you can add music to your story by using Windows Media Audio (WMA), MP3, or WAV files or by using the Create Music option to create custom music that suites your story and taste.

To add pre-recorded music to your story
	1.
	On the Add background music page, click the first picture in the filmstrip and then click Select Music. 

	2.
	On the File Open dialog box, click My Documents from the left menu. 

	3.
	Browse to My Music\Sample Music, click Beethoven's Symphony No9 (Scherzo).wma, and then click Open. 


The music you just added is shown as a colored bar above the picture in the filmstrip, as shown in the following screen shot. This helps you determine which pictures will be shown for each piece of music you add. This is particularly helpful when you add more than one song to your story.

[image: image9.jpg]



To create music for your story
	1.
	Click the third picture in the film strip, and then click Create Music. 

	2.
	In the Create Music dialog box, in the Genre drop-down list, scroll down and select Soundtrack. 

	3.
	In the Style drop-down list, select Soundtrack: Mysterious Cave. 

	4.
	You can leave the default Bands and Moods, or choose different ones. 

	5.
	Click Play to hear what the music will sound like.

	6.
	When the music has finished playing, click OK to close the Create Music dialog box. 

There are now two different pieces of music shown as colored bars above the pictures in the filmstrip. 

	7.
	Click the first picture in the filmstrip, and click Preview, to see how well your music fits the story.

You may need to adjust the music volume levels to accommodate your narration. To do this, simply click the picture in the filmstrip and then adjust the music volume using the volume slider bar. You may need to adjust the volume and preview your story a few times to get it just right. 

	8.
	Click Next, to move on to the final steps. 


Saving your story

When you save your photo story, all the pictures, narrations, and music are compiled into a video file that you can view in Windows Media Player. Since you will play this photo story on your computer, you can use the default options when saving your photo story.

To save your photo story for playback on your computer
	1.
	On the Save your story page, verify that Save your story for playback on your computer is selected in the activities list. 

	2.
	Click Browse to specify the location and file name of your story. 

	3.
	On the Save As dialog box, browse to My Documents\My Videos. 

	4.
	In the Filename text box, type My First Story.wmv.

	5.
	Click Save, and then click Next. 


Viewing your story

When your story is built and saved, the Completing Photo Story 3 for Windows page will appear. 
You can view your newly created story or begin a new story from here. To see what you have created, click View your story. Windows Media Player will open and your story will begin to play.

Now that you have created your first photo story, it's time to start a new story. This time, add your own pictures and music to create stories to share with your friends and family.
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Sample Quotes
· The first step to getting the things you want out of life is this: Decide what you want.  

· Be happy.  It is a way of being wise.
· Because of what you are, you are essential to my happiness.
· Being happy doesn't mean everything's perfect.  
· It means you decide to see beyond the imperfections

· Never make a promise you can't keep.

· Always stay positive, because after the storm comes the rainbow.
· It takes the rain and the sunshine to make a rainbow.

· An effort a day keeps failure away!

· A good beginning makes a good ending.

· A kind word is never wasted.

· A person's mind is like a parachute. To work, it first has to be open.
· Appreciation is like an insurance policy. You have to keep renewing it.
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